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This study investigated the extent to which lower-secondary school 

English textbooks, commonly used by English teachers in Chonburi province, 

Thailand, contain Global Englishes features and explored teachers’ practices of using 

the textbooks that contain Global Englishes features. The first phase obtained 

commonly used English textbooks by asking English teachers in Chonburi to identify 

the textbooks they currently use. After that, the most used textbooks were analyzed by 

using the Global Englishes textbook framework (Syrbe & Roses, 2018), in terms of 

target interlocutors, ownership of English, target culture, norms of English, and 

orientation. The second phase was to explore the teachers’ practices in using English 

textbooks that contained Global Englishes. 

The data revealed the only Global Englishes feature manifested in the 

textbook was in the target culture. However, the other aspects of Global Englishes 

features (the target interlocutor, ownership of English, norms of English, and 

orientation) did not materialize. When exploring the teachers’ perceptions of the 

Global Englishes features manifested in the English textbooks, it was revealed that the 

teachers lacked knowledge about Global Englishes. They preferred to teach the 

students to sound like native English speakers because they believed that the students 

would communicate with the interlocutors with more understanding. They used the 

textbooks as the guideline to access the lessons and provided other sources for 

students to explore. For this reason, English teachers should be equipped with 

knowledge about Global Englishes and raise awareness about the Global Englishes 

features manifested in the textbooks. 
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CHAPTER 1 

INTRODUCTION 

  

 This chapter presents the background of the study, statement of the problem, 

purposes of the study, research questions, theoretical framework, scope of the study, 

and definition of terms. Each section is presented below. 

 

Background of the Study 

         English has become a complex language because of immigration and 

globalization (Jenkins, 2014). It is a global language because it has spread worldwide 

(Crystal, 2003). 1.5 billion or 20% English is spoken by roughly 360 million people 

worldwide, with English being their primary language. (Lyons, 2017). English has 

become the global premier lingua franca, resulting in more use of it than any other 

language (Galloway & Rose, 2015). The spread of English worldwide has been 

described in the three concentric circles of Kachru (1985). The inner circle is made up 

of nations where English is the first language. Second, the outer circle is made up of 

nations where English is taught as a second language (ESL). Third, nations where 

English has no historical intra-national purpose but is taught in schools are included in 

the expanding circle. (Kachru, 1985; Syrbe & Rose, 2018). These categories are 

classified since English users have increased exponentially (Graddol, 2006).  

 The global spread of English has implications for how English should be 

conceptualized and how it should be taught in the classroom (Rose & Galloway, 

2019). This implication resulted in a research field called Global Englishes. The area 

of Global Englishes has received much attention from many researchers in English 

Language Teaching (ELT), and it now extends to different directions and has been 

conceptualized differently. For instance, Pennycook (2006) described Global 

Englishes are defined as the spread and usage of various versions of English 

throughout globalization processes. Another scholar, Canagarajah (2013) defined that 

Global Englishes is another term for the variety of English used across the world, 

while Jenkins (2014) described Global Englishes in her book, Global Englishes: A 

Resource Book for Students as the acknowledgement of the recent significant 
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 2 

development in the usage of English as a worldwide lingua franca among individuals 

of many nationalities and first languages. In this research, Global Englishes stand on 

the shoulders of Rose and Galloway (2019). They defined Global Englishes as “an 

inclusive paradigm that embraces a broad spectrum of interrelated research that had 

come before it and emerged alongside it” (p. 6). From this perspective, Global 

Englishes is an umbrella term to unify the distributed endeavors of the related fields in 

applied linguistics and sociolinguistics (Rose & Galloway, 2019). Based on these 

paradigms, prior research has suggested including various Englishes in class 

(Galloway & Rose, 2015; Prabjandee, 2020; Rose & Galloway, 2017; Sung, 2014). 

While the suggestion is legitimate, exposing learners to Global Englishes requires 

specific teaching materials, such as textbooks. Textbooks are essential for language 

learning and teaching. Textbooks are commodities, political objects, and cultural 

representations all at the same time (Shannon, 2010). As a result, they are the site and 

outcome of conflicts and compromises over how and by whom they will be produced, 

how and by whom their contents will be chosen, how and to whom they will be 

delivered, and how instructors and students will utilize them. (Shannon, 2010). 

 Prior research has analyzed textbooks at the secondary school level by using 

the Global Englishes perspective. For instance, Juntanee (2019) analyzed twelve 

English textbooks that were approved by The Bureau of Academic Affairs and 

Education Standard and are available in Thailand’s educational market by using the 

Global Englishes concept from Jenkins (2006) and Galloway and Rose (2015), 

focusing on target interlocutors, models of English, cultures, and ownership of 

English. The study found that most textbooks were grounded in the native English 

speaker (NES) norm. But some books presented both NES and non-native English 

speakers (NNES). All textbooks focused more on European countries—the target 

interlocutors in the twelve textbooks communicated with NES more than NNES, 

showing the traditional ELT. In addition, Syrbe and Rose (2018) conducted research 

on three major textbook series in Germany. The study adopted the GELT framework, 

focusing on representations of ownership, users, models, and target interlocutors of 

English. The study found that, of the 29 authentic excerpts used across the three 

books, 26 involved only native speakers of English, mostly dominated by American 

and British English users communicating within their context, and one involved 
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 3 

communication between an Outer Circle speaker and an Inner Circle speaker, and 

another involved an Expanding Circle speaker sharing with a so-called native speaker 

from the Inner Circle. There were no examples of lingua franca communications of 

Expanding Circle speakers.  

 

Statement of the Problem 

 Despite technological advancements and the growing importance of the 

Internet, textbooks continue to be the primary instructional material utilized by many 

of the world's English teachers. The global reach of ELT would most likely not be 

possible without the numerous textbooks and ancillaries accessible to English 

teachers. (Tomlinson, 2003). The textbook provides a map that lays out the broad 

topic of lessons as well as a feeling of organization that brings coherence to individual 

classes and a full course for both teachers and students. (Richards, 2014). McGrath 

(2002, p. 8) described the function of a textbook for instructors as a "recipe, 

springboard, straightjacket, supermarket, holy book, compass, survival pack, or 

crutch." Some instructors, as these analogies show, used textbooks as their major 

teaching resource. For learners, A textbook may be the major source of English 

language input students get, in addition to that from their teacher, and may be used 

both in class and for self-study before and after classes. A textbook can offer learners 

with a sense of freedom that daily or weekly teacher-prepared lesson handouts cannot. 

(Richards, 2014) 

 Given the significance of English in the world, English textbooks have 

become an integral component of education in both the public and private sectors. 

They are a topic that is frequently on the agenda of government education programs   

(W. Baker, 2008). English textbooks contain various materials that facilitate the 

teaching and learning process (Galloway & Rose, 2018). Most English textbooks are 

imported from an NES country. Kachru (1998) suggested that English textbooks in 

Asia should rely less on content imported from English-speaking nations. Material 

that supported local multilingual and multicultural cultures and their economic goals, 

on the other hand, had to be generated from inside the region. Moreover, Toh (2003) 

advocated a more realistic approach, arguing that resources and training will 

unavoidably be 'imported' from wealthier donor nations, mainly the BANA (Britain 
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 4 

and North America) countries, into poorer ASEAN countries. He, however, 

recommended that a critical approach to imported English textbook materials should 

help local instructors determine the value of such resources in their contexts (Toh, 

2003). 

 According to Ravitch (2003), Textbooks are important because they shape 

instructors', students', and families' perceptions of school topics. Textbooks are 

essentially texts written for the purpose of teaching and/or learning. However, as 

noted by Venezky (1992: 437) “from a single set of curriculum guidelines, an infinite 

number of textbooks could be built, each with its interpretation of the intent of the 

guidelines”. Textbooks are the closest thing students have to work with from the 

curriculum, and their aim is to aid in student learning. Despite the obvious link 

between the textbook and the student, there is little information describing how 

students use their textbooks. Simultaneously, Sewall (1992) stated that it is nearly 

difficult to obtain a high degree of education without the use of textbooks. According 

to Valverde and Schmidt (1998, as cited in Okeeffe, 2013), The biggest flaw in 

textbooks emerged when teachers attempted to cover every part of it, obstructing or 

neglecting the use of appropriate approaches for teaching and learning when 

necessary. According to Horsley and Young (1994) the perception that instructors are 

not efficiently using textbooks cannot be true if good textbooks are available. The 

textbook's goal is to assist and inspire pupils to learn. Mikk (2000: 17) emphasized the 

need of engaging, inventive textbooks; “students have many sources of information 

available, if their textbooks are dull, they are unwilling to study them. Interesting and 

enthusiastic textbooks develop curiosity and interest in the subject" (Pennycook, 

2006). 

 The lower secondary level is essential. The students at the lower secondary 

level are simultaneously becoming young adults (Strand, 2019). Students are worried 

about their social interactions and perceive potential for new, meaningful friendships. 

(Kvaisund, 2000; Topping, 2011). Students at this level adjust reasonably rapidly to 

most new environments and structures, allowing for changes such as more 

responsibility in managing assignment and remembering to bring equipment, taking 

longer for projects, and remaining worried. (Rice, Frederickson, & Seymour, 2011). 

While many attempts have been made to analyze the textbooks, there is little to 
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concentrate on the lower secondary level (e.g., Kunimune et al, 2009; Hodgen, 

Kuchemann & Brown, 2010; Sikorova, 2011). An analysis of textbooks used in many 

countries found that they relied heavily on the native norm (e.g., Nguyen, 2011; 

Siqueira, 2015; Tajeddin & Teimournezhd, 2015; Takahaski, 2016; Vettorel, 2018; 

Yu, 2015). For example, the study of Global Englishes materials about the issue of 

intelligibility and focus on phonology, showed that most of them were concerned with 

the inner circle or native English-speaker norms (Jenkins, 2000). On the other hand, 

most materials and language activities rarely represent Global Englishes. Other recent 

textbook analysis included: a shift perspective in several coursebooks in terms of 

Global Englishes do emerge (Vettorel & Lopriore, 2013); an evaluation of the global 

orientation of English textbooks in Germany (Syrbe & Rose, 2018); and Xu (2013) 

discussion of globalization and culture in relation to English textbook materials used 

in Chinese secondary education. 

 English language in materials for education is not relevant to real-life 

situations because most English textbooks still provide NES norms to NNES. 

Previous study has also highlighted the importance of students becoming acquainted 

with the language norms of diverse communities of practice and being able to 

transition from one speech community to another (Syrbe & Rose, 2018). Mckay 

(2012), for example, has argued that language teachers are responsible for preparing 

students to use English in global contexts, and that as a result, they must develop an 

awareness that speakers use English in ways that differ significantly from the 

prescribed standards depicted in most language teaching classrooms. Because a lack 

of appropriate materials has been identified as a barrier to the implementation of a 

Global Englishes approach to English textbooks (Galloway & Rose, 2015), many 

teachers who want to present a global depiction of English to their students may be 

constrained by a practical need to rely on commercial materials centered on standard 

Inner Circle norms. 

 Thus, as mentioned above, the Global Englishes should be promoted in 

English textbooks for learners. The English textbooks present less of a diversity of 

English that is appropriate to the target interlocutors. The English users are not the 

Inner circle countries anymore. A lack of suitable textbooks for globalization is a 

problem because the learners are unable to explore the variety of English in the 
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lessons. In real life, the learners have to contact the Expanding Circle countries. I 

anticipate a diversified portrayal of English language use in commercial textbooks 

aimed at a global readership. 

 

Purposes of the Study 

         The purposes of this study are stated as follows: 

          1. To investigate the extent to which lower-secondary school English 

textbooks, commonly used by English teachers in Chonburi province, Thailand, 

contain Global Englishes features  

          2. To investigate teachers’ perceptions of the Global Englishes features 

manifested in the English textbooks 

 

Research Questions 

 This study attempts to answer the following questions: 

  1. To what extent do lower-secondary school English textbooks, 

commonly used by English teachers in Chonburi province, Thailand, contain Global 

Englishes features? 

          2. What are the teachers’ perceptions of the Global Englishes features 

manifested in the English textbooks? 

 

Theoretical Framework  

 Rose and Galloway (2019) use Global Englishes as “an umbrella term to 

unite the shared endeavors of these interrelated fields of study in sociolinguistics and 

applied linguistics” (p. 3). The theoretical framework by Syrbe and Rose (2018) was 

applied to evaluate the Global Englishes features of the English textbooks used as 

shown in Table 1. Syrbe and Rose (2018) used four aspects of Global Englishes: 

target interlocutors, models of English, target cultures, and ownership of English.  

Regarding the target interlocutor, there is a need to move away from depictions of 

NES as the preferred target for learners’ future use of English (Rose & Galloway, 

2019). Instead, the target interlocutors are unpredictable; it can be NES or NNES 

(Prabjandee, 2020). The ownership of English is seen as fluid as the language they 

speak, moving beyond the native English-speaking norm (Syrbe & Rose, 2018). The 
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 7 

representation of ownership and target interlocutors is the target culture in which the 

language is used (Syrbe & Rose, 2018). The cultural depiction in curricula is more 

illustrative of the fluid and diverse cultures where English is used today. The norm of 

English is diversity and fluidity (Rose & Galloway, 2019; Syrbe & Rose, 2018). 

  

Table  1 Description of Global Englishes Features for Analytical Framework 
 

Global Englishes Features Description 

Target interlocutors 

(Who was positioned as the target 

interlocutors in the English 

textbooks?) 

Global Englishes attempted to raise 

learners’ awareness of all English users as 

their target interlocutors. The target could 

be NES, NNES, or all English users.  

Ownership of English  

(Who was positioned as having the 

ownership of English?) 

The English language belonged to the 

English users, Inner Circle, Outer Circle, 

and Expanding Circle. The Use of English 

was directed toward the user of English 

language. 

Target culture 

(How was culture depicted in the 

materials?) 

The cultural depictions were described as 

a call for change to illustrate the fluid and 

diverse cultures where English was used. 

Norms 

(What models and norms were used in 

the books and audio materials?) 

The model of English was fluid, diverse 

and flexible in the context.  

 

Orientation 

(How were concepts related to Global 

Englishes presented?)  

The concepts of English were fluid with a 

variety of English in the English 

textbooks.  
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 8 

 Based on previous studies (e.g., Jantanee, 2019; Rose & Galloway, 2019; 

Syrbe & Rose, 2018; Takahashi, 2016; Vettorel, 2018), Global Englishes was 

materialized in every single section of the textbooks. It depends on the authors 

whether they would like the learners to be required to explore the diversity of English. 

The ownership of English can appear in the communication dialogue between two or 

more people, the main characters of communicators, the novels or short stories (Syrbe 

& Rose, 2018). To establish the target interlocutors, the tasks will identify across 

textbook series in which students will be asked to imagine that they were using 

English in real-life scenarios (Syrbe & Rose, 2018). There will be involved in the 

writing of articles or demonstrating a play. The models and norms of the English 

language would be fluid and diverse, for example, transliteration or another English 

that is presented apart from British or American English, which is native English 

speaker norms. The target culture should gain knowledge worldwide (Rose & 

Galloway, 2019). There will be more diversity of countries and cultures for students.  

 However, the teachers are essential for Global Englishes implementation.  

Because there might be Global Englishes in the textbooks, the teachers should be 

aware of Global Englishes manifestation and raise students’ awareness about the 

diversity of English that spreads worldwide. Based on previous studies (e.g., Dewey, 

2015; Ord, 2012), teachers should provide opportunities to explore diversity in the 

education programs.   

 

Significance of the Study  

 The findings in this study may provide a lucid illustration of the Global 

Englishes used in a part of Thai lower secondary schools. It may give the English 

teachers a better understanding of the diversity of Englishes and gain opportunity 

from the English textbooks for using English in real life. The findings can serve as a 

guide that enables teachers to raise awareness about the diversity of Englishes. It will 

be helpful for teachers who use English textbooks for assistance, not the class's 

primary materials. This study will enable us to further focus on the Global Englishes 

in English textbooks and materials used in other schools; the Global Englishes in the 

class should be adapted in real life. 
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Definition of Terms 

 Critical terms are operationally defined in this section to better understand 

the important terms in the study.           

 Global Englishes is a phenomenon of the global spread of English, which 

acknowledges the change in target interlocutors, ownership of English, target culture, 

and norms of English. The aspects are changed to be fluid, diverse, and flexible. It 

consists of a variety of English that does not rely on the native English speaker norm. 

English is used worldwide and appropriated by speakers in diverse ways and accents. 

The pluricentric perspective is called for one that can make aware of different roles, 

contexts, and linguistic and functional varieties of English. 

 English textbooks are the commercial texts used in English classes in the 

lower secondary school in Chonburi province, the eastern part of Thailand. The 

textbooks used in this study were selected from the most used responses of the 

English teachers in lower secondary schools. 

 Teachers’ perception refers to the perspective and point of view which 

teachers have about their professional activities on a given topic using direct questions 

in an interview regarding Global Englishes. 

 

Chapter Summary 

 English is spreading around the globe and is a global language that people 

use to communicate. Several English users have increased. English is learned in the 

schools by using English textbooks. A diversity of English should be present in 

English textbooks for students in real-life situations more than the text. It does not 

depend on the NES to own English nowadays, but it is a Global Englishes. To 

understand the phenomenon of Global Englishes features in ELT textbooks, this study 

adopted Syrbe and Rose’s (2018) framework for textbook evaluation to examine the 

Global Englishes features in English textbooks from the lower secondary schools in 

Chonburi province, the eastern part of Thailand. Moreover, this study interviewed the 

English teachers that used these English textbooks to explore teachers’ perception of 

Global Englishes features manifested in the English textbooks.
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CHAPTER 2 

LITERATURE REVIEW 

  

 The present study investigated the Global Englishes features in English 

textbooks and the teachers’ implementation in lower secondary schools in Chonburi 

province, the eastern part of Thailand. This chapter reviews conceptual, theoretical, 

and previous research on Global Englishes, the analysis of textbooks, English 

textbooks, the barriers of English textbooks innovation, and related studies. 

 

Conceptualizing Global Englishes 

         Global Englishes refers to an inclusive paradigm that examines the 

linguistic, sociolinguistic, and sociocultural diversity and fluidity of English usage 

and English users in a globalized world (Rose & Galloway, 2019). Pennycook (2006) 

defined Global Englishes as the growth and usage of multiple versions of English as 

part of the globalization process. The concept of global Englishes apprehends the 

English language’s fluid and hybrid nature in the increasing globalization both 

transculturally and linguistically. Global Englishes is a dynamic space which 

progresses internationally through technology, culture, and linguistics (Pennycook, 

2006). The term Global Englishes has been adopted previously in resources directed 

at language teachers (Rose & Galloway, 2019), for example, the third edition of 

Jenkins’s (2015) book Global Englishes: A Resource Book for Students, which was 

titled World Englishes in its first two editions (2003, 2009). Jenkins (2015) modified 

the term due to the recent significant increase in the usage of English as a worldwide 

lingua franca among individuals of many nationalities and first languages, in 

consequence the focus of the field has been altered to ‘be more inclusive of newer 

non-nation bound uses of the English language’ (Rose & Galloway, 2019, p. 6). 

         Global Englishes is “an umbrella term to unite these shared endeavours of 

the interrelated fields of study in sociolinguistics and applied linguistics” (Rose & 

Galloway, 2019, p. 6). Rose and Galloway (2019) utilized it to associate with studies 

in World Englishes, English as a lingua franca, and English as an international 

language, while relying on scholarship in second language acquisition from 
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 11 

translanguaging and multilingualism. Therefore, to utterly understand Global 

Englishes, one needs to examine more closely the interrelated fields of those scholars 

(Rose & Galloway, 2019).  

 

World Englishes 

 The goal of World Englishes research is to create equality among other 

varieties of English by putting a stop to Western-centric language hegemony (Chaung, 

2002; Yan & Su, 2008). ‘World Englishes’, according to Kubota (2000), relate to the 

linguistic variety of English users in terms of phonetics, area, and culture, which can 

exist both inside and across nations. World Englishes of Kachru’s Concentric Circles 

model (Kachru, 1985) outlines three distinct English-speaking communities The inner 

circle includes countries where English is a first language (though many speakers in 

the inner circle speak English as a second language); the outer circle includes former 

colonies where English is a second language (though many speakers in the outer 

circle are native speakers); and the expanding circle includes countries where English 

has no historical intra-national function but is taught in schools (although English is 

growing in presence as a lingua franca) (Syrbe & Rose, 2018). 

 

English as a Lingua Franca  

 The phrase “English as a lingua franca” (ELF) refers to communication in 

English amongst speakers of various first languages. Because only around one in 

every four English users worldwide is a native speaker (Crystal, 2003), the majority 

of ELF exchanges take place among 'non-native' English speakers. 

 Although this does not stop English native speakers from participating in 

ELF conversation, what distinguishes ELF is that, in most circumstances, it is “a 

‘contact language’ between persons who share neither a common native tongue nor a 

common (national) culture, and for whom English is the chosen foreign language of 

communication” (Firth, 1996, p. 240). Functionally, ELF is defined by its usage in 

intercultural communication rather than technically by its connection to native-

speaker standards (Hülmbauer, Böhringer, & Seidlhofer, 2008). ELF research focuses 

on the pragmatics of change. It uses English resources differently for a variety of 

globalized purposes in important formal encounters such as business transactions, 
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 12 

international diplomacy, and dispute resolution, as well as in informal exchanges 

between international friends (Seidlhofer & Widdowson, 2018). 

 

English as an International Language 

 The phrase “English as an international language” (EIL) currently refers to 

at least two concepts. It captures a paradigm for thinking, study, and practice within 

applied linguistics to investigate the consequences of the substantial demographic, 

and hence structural, changes that currently define the language as a result of its 

recent fast worldwide growth. It also refers to a new view of the language that stresses 

that English is not the “property” of certain speech communities (such as “native 

speakers”), but rather belongs to all of its speakers (Sharifian, 2017). Rose and 

Galloway (2019, p. 8) add that “in some contexts, EIL has been used as a catch-all 

term for the use of English in general, and as a strategy to eliminate traditional 

distinctions between English as a native, second, foreign and additional language 

(ENL/ESL/EFL/EAL), as these distinctions are viewed as being increasingly 

irrelevant in today’s globally integrated world.” 

 

Translanguaging 

 Translanguaging, as defined by Lewis, Jones, and Baker (2012), is the use of 

one language to reinforce the other in order to promote knowledge and augment the 

pupil's activity in both languages. Wei (2011) defined translanguaging as “both going 

between different linguistic structures and systems, including different modalities 

(speaking, writing, signing, listening, reading, remembering) and going beyond them” 

(p. 1222). Translanguaging is the activity of engaging in multilingual practices, 

including all modalities of communication, and focuses on the observable practices of 

language in use rather than the languages spoken (García, 2009; Hornberger & Link, 

2012). According to C. Baker (2001), there are four possible educational benefits of 

translanguaging: 1) it may foster deeper and more complete comprehension of the 

subject matter, 2) it may aid in the development of weaker languages, 3) it may 

facilitate home-school ties and collaboration, and 4) it may assist fluent speakers in 

integrating with starting learners. The process through which bilingual speakers 
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employ their languages as an integrated communication system is known as 

translanguaging. 

 

Multilingualism  

 The phrase “multilingual turn” refers to the growing emphasis on 

multilingualism within second language acquisition (SLA) theory (Rose & Galloway, 

2019). In fact, an expanding number of scientists in the field of SLA are testing the 

monolingual predisposition in SLA considering the way that multilingualism and 

multiculturalism are a reality around the world. An expanding group of exploration 

recognizes “that SLA these days ought to be viewed as the obtaining of multilingual 

and multicultural skills, regardless of whether the object of guidance is one standard 

phonetic framework” (Kramsch, 2012, p. 108). It is imperative to note, 

notwithstanding, that establishments for the multilingual turn had been laid in earlier 

decades, from both cognitivist and social viewpoints. The relationship speculation 

(Cummins, 1979) contended that bilinguals have a basic incorporated capability and 

not independent monolingual abilities. Meier (2016) took note of that from around the 

1980s, another coordinated (or cross-lingual) perspective began. This theory, which 

has since been acknowledged as dependent on neuroscience and brain research, 

affirmed, for model, that multilinguals had a coordinated multilingual dictionary 

(Kroll et al., 2013; Lowie et al., 2014) on which they draw for all correspondence, 

setting language in the brains of clients. Multifaceted nature scholars have promoted 

our comprehension of language 'as a complex versatile framework, which develops 

base up from connections of different operators in discourse networks' (Larsen-

Freeman, 2011, p. 49) that establishes a “framework [that] is in steady transition” (on 

the same page, p. 50). It was at the 2012 American Association for Applied 

Linguistics yearly gathering where Stephen May alluded to a “multilingual turn in 

SLA” inside a colloquium that united these thoughts. In this colloquium, Kramsch 

(2012) noticed that Ortega investigated what sort of examination would be expected 

to bolster a multilingual attitude toward SLA research – a thought additionally 

investigated in Part 5. The colloquium in the long run prompted an altered volume on 

the subject by May (2013), in which the motivation behind the book is expressed to 

‘resituate the issue of multilingualism all the more halfway in applied etymology and, 
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in this manner, to make more penetrable a portion of its key sub disciplinary limits 

especially, those between SLA, TESOL, and bilingual training’ (May, 2013, p.2). 

With commitments from SLA, TESOL, and bilingual training researchers, the book 

shows how specialists address the monolingual predisposition and treatment of the 

‘securing of an extra language (regularly English) as an in a perfect world airtight 

procedure uncontaminated by information and utilization of one's other dialects’ 

(May, 2013, p. 2).  

 Along these lines, similarly with Global Englishes Language Teaching 

(GELT), the multilingual turn asks a change in perspective that sees the language, 

addressing predominant standards and talks and generalizations. It requires a basic 

methodology that grasps multilingual practices and translanguaging, and, likewise 

with GELT, it regards language students' half and half language practices and whole 

semantic collection, meaning to legitimize such rehearsals. Those upholding a 

multilingual turn fight that there is a need to separate limits between dialects. 

Blackledge, Creese, and Takhi (2013) bring up that “the customary qualification 

between dialects is no longer maintainable, so the differentiation between 

monolingual, bilingual and multilingual speakers may not, at this point be feasible” 

(p. 193).  

 

 

Global Englishes Language Teaching Framework 

         This study examined the Global Englishes orientation in English textbooks 

and to explore teachers’ awareness of Global Englishes orientation. The theoretical 

framework was adopted from Rose and Galloway’s (2019) Global Englishes 

Language Teaching framework (GELT), shown in Table 2. They described 13 

features of GELT; target interlocutors, ownership, target culture, norms, teachers, role 

model, source of materials, other languages and cultures, needs, assessment criterion, 

goals of learning, ideology, and orientation. 

 The GELT framework illustrates the labels to be global to English using 

contexts instead of drawing only native English speakers. In terms of the categories of 

target interlocutors, ownership, norms, and materials, Rose and Galloway (2019) 

stated, ‘embrace inclusive terms, such as ‘all users’, ‘global’ ownership, and 
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‘competent’ teachers who use fluid, diverse and multiple forms of the language’ (p. 

20). 

 

Table  2 Global Englishes Language Teaching Framework   
 

 Traditional ELT GELT 

Target interlocutors Native English speakers All English users 

Ownership Inner Circle Global 

Target culture Static NE cultures Fluid cultures 

Norms Standard English Diverse, flexible and 

multiple forms 

Teachers Non-NE-speaking teachers 

(same L1) and NE- speaking 

teachers 

Qualified, competent 

teachers (same and different 

L1s) 

Role model NE speakers Expert users 

Source of materials NE and NE speaker Salient English-speaking 

communities and contexts 

Other languages and 

cultures 

Seen as a hindrance and 

source of interference 

Seen as a resource as with 

other languages in their 

linguistic repertoire 

Needs Inner Circle defined Globally defined 

Assessment criterion Accuracy according to 

prescriptive standards 

Communicative competence 

Goals of learning Native-like proficiency Multicompetent user 

Ideology Underpinned by an exclusive 

and ethnocentric view of 

English 

Underpinned by an inclusive 

Global Englishes 

perspective 

Orientation Monolingual Multilingual/translingual 

 

Source: Rose and Galloway (2019, p. 20) 

 

 The target interlocutors in the traditional ELT means native English 

speakers; however, in GELT, the target interlocutors mean all English users, not 
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necessarily native English speakers. The ownership of English in the traditional ELT 

means the Inner Circle, such as British, American, Australian; but in GELT, the 

ownership of English means to the global English users which include Outer Circle 

and Expanding Circle. The target culture in the traditional ELT means the steady NE 

cultures; but the target culture in GELT means the fluid cultures. The norms of 

English in the traditional ELT mean to the standard English whereas the norms of 

English refer to diverse, flexible, and multiple forms in GELT, not static to NE. The 

teachers in the traditional ELT require NE-speaking teachers and Non-NE-speaking 

teachers (same as L1) whereas the teachers in GELT need qualified, competent 

teachers, they are able to be different to L1. The role model in the traditional ELT 

means to NE speakers; but the role model in GELT means to the expert users who 

influence of English language. The materials of traditional ELT refer to NE standard 

and NE speakers, however the materials in GELT refer to the most noticeable 

English-speaking communities and contexts. In the traditional ELT, the other 

languages and cultures have been seen as a hindrance and source of interference, in 

contrast, they have been seen as a resource with other languages in their linguistic 

repertoire in GELT. The needs of traditional ELT are defined as the Inner Circle, but, 

in GELT, the needs defined to the global English users. The criterion of assessment of 

traditional ELT assesses the accuracy according to prescriptive standards, whereas it 

assesses the communicative competence of GELT. The learning goals of traditional 

ELT are native-like proficiency differentiate to GELT that the learning goals are the 

multicompetent users. The ideology in traditional ELT has been underpinned by an 

exclusive and ethnocentric view of English, however the ideology in GELT has been 

underpinned by an inclusive Global Englishes perspective. The orientation of English 

in traditional ELT is monolingual, in contrast to GELT the orientation is multilingual 

or translingual.  

 The GELT framework, according to Rose and Gollaway’s (2019) current 

thinking is illustrated and discussed by GELT as follows. In terms of target 

interlocutor, there is a need to move away from illustrations of the native speaker as 

being the preferred target for learners of use of English in the future. Research on 

English use has shown that twenty-first-century learners of English will need the 

language to engage with a global community of users, and we see that teaching 
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practices will need to fully prepare students for this (Rose & Galloway, 2019). While 

in some contexts a shift is evident. Research has shown that, even in somewhat ELF-

aware contexts such as Germany, the target interlocutor is still widely presented to 

students as the native speaker. The study shows that only one pedagogical task across 

four textbooks at the advanced level could broadly be defined as positioning the target 

interlocutor as an ELF speaker (Syrbe & Rose, 2018). 

         The ownership of the English language emphasizes that the native speaker 

stems from the underlying ideology within the Inner Circle. This is despite the fact 

that English speakers outside the Inner Circle have long outnumbered those within it – 

a fact that is only going to become more prevalent in the future. By the year 2050, the 

number of English speakers may exceed 4 billion, with slightly more than 0.5 billion 

classified as first language English speakers. This will further increase the ratio of L1 

to L2 speakers to a 1:8 ratio, compared to Crystal’s (2003) oft- cited 1:3 ratio. Within 

a GELT perspective, the owners of English are seen as being as fluid as the language 

they speak, moving beyond outdated notions that geographic borders and nation- 

based states ‘contain’ language and speakers (Rose & Galloway, 2019). 

         The target culture is connected in the representation of ownership and target 

interlocutors in which the language is to be used. The cultural depictions have been 

described as a call for change to illustrate the fluid and diverse cultures where English 

is used. Baker’s (e.g., 2009, 2012b, 2015) work has played a key role in leading the 

movement to innovate culture in language classrooms that have traditionally been 

underpinned by static models. In ELF interactions, intercultural awareness 

acknowledges the need to shift away from essentialist conceptualizations and 

emphasizes the flexible, dynamic, and complicated link between language and culture 

(Rose & Galloway, 2019). 

         Language teaching standards are likely the most difficult to change because 

they are based on the standard language idea that a standard, or proper, form of the 

language exists. During their schooling, students will benefit from more fluid, 

diversified, and various versions of the language (Rose & Galloway, 2019). For 

instance, an explicit pedagogical task involving an informed debate over Singlish and 

the Speak Good English Movement in Singapore helped to challenge students’ 

standard language ideology (Rose & Galloway, 2017). 
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         GELT encourages the positioning of qualified, expert users as good role 

models for learners. While this may prove difficult, due to the prevalence of standard 

language ideology as discussed above, initial research shows a raised awareness of the 

value of expert users as role models and teachers (Rose & Galloway, 2019). A study 

by Galloway and Rose (2013) aimed to explore the effects of hiring teaching 

assistants for an English-medium business course in Japan, based on their perceived 

value as both role models of expert ELF users (e.g., having used English in diverse 

contexts) and having knowledge of business concepts. The study showed that students 

valued having expert ELF users as guest speakers on the program, as they represented 

achievable role models and inspired the learners to reach the same standards. 

         The English teachers of authentic role models tie in with the need to position 

competent teachers. Ultimately, native speaking teachers are often positioned as 

authoritative users of the language, they often make poor role models for learners, 

representative of a largely unachievable yardstick to which to measure their own 

language-learning aspirations. Non-native speaking teachers, on the other hand, were 

once learners of the language themselves, and have often built up a repertoire of 

learning practices, knowledge and experiences that have seen them become actual 

authoritative figures of English language teaching (Rose & Galloway, 2019). 

         In terms of movements in the sources of materials used, GELT sees a need 

to draw upon a wider range of sources from global uses of English language today 

than is currently occurring (Rose & Galloway, 2019). The ELT industry is still 

currently propped up by Anglocentric publications, due to a pervasive view that they 

are the source of authoritative experts and publications in the field (Jenkins, 2009). 

According to Rose and Galloway (2019), textbooks should offer a more accurate 

representation of students' future English-language use. Demands analysis is thus 

critical in ensuring that instructional resources meet the future language needs of the 

kids with whom they are utilized. 

         In the field of English language instruction, there has already been a 

considerable conceptual shift in the understanding of the function of first language 

and culture, but some traditional ideologies remain (Rose & Galloway, 2019). The 

ideology remains in English-language classrooms throughout the world with further 

gravitation towards English-only pedagogy in some national school contexts, such as 
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in Korea (Tollefson, 2007). Such notions are challenged by GELT, which, relying on 

comparable movements within the multilingual turn, regards learners' language 

repertoire as a vital resource for learning rather than a source of interference (Rose & 

Galloway, 2019). 

         An uncontroversial component of required change to move away from 

customary ways to deal with ELT to a Global Englishes approach is an adjustment to 

conceptualize understudies' needs. While most great educators as of now observe 

needs investigation as being fundamental to educational program improvement, the 

Inner Circle is frequently thought to be a piece of this need and, accordingly, is 

infrequently problematised. Numerous projects set up their educational plan around 

an assumption that understudies need to utilize English in Inner Circle settings, or 

with speakers from such settings. GELT challenges this thought and contends that 

most understudies' needs today – and particularly the individuals who are learning 

English for worldwide use – are notably not the same as the past. Along these lines, 

educators must settle on educated choices dependent on the cautious needs 

examination of their understudies. While the Inner Circle may in any case be 

significant for certain understudies, it may not be for all (Rose & Galloway, 2019). 

          

Raising Awareness about the Target Interlocutors 

 The target interlocutors refer to native English speakers and non-native 

English speakers who are represented as being users of English throughout the 

English textbooks. The target interlocutors are representative of a diverse range of all 

global English users (Rose & Galloway, 2019). Raising awareness of the Global 

Englishes is seen as an essential part of a globalized context. Awareness raising has 

involved directly teaching students about the contemporary Global Englishes, the 

ownership of English language, diversity of English language and issues surrounding 

standard language ideology (Matsuda, 2017). Raising awareness in the learner body 

can also make students receive more of the advantages of being taught by a nonnative 

user of the language, who may not share their first language (Galloway & Rose, 2013; 

Matsuda, 2017). 
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The Ownership of English 

 The term ownership has referred to the ways that speakers used appropriate 

English language for their own needs (Higgins, 2003; Widdowson, 1994). Because of 

the raise of English speakers, Warschauer (2000) predicted that with the growth of 

English learners worldwide, they will see English as their own additional 

communication language rather than a foreign language. Nelson (1992) argued that 

English users have claimed their ownership with encouragement ‘each English user 

must now say “It is my language” and adapt to variously appropriate context, in “my” 

culture or another’s (p. 337).’ The term native no longer refers to British or American, 

or inner circle varieties. It has become more accepted by speakers in the outer circle, 

for example, Singaporean English (Singlish), Indian English, and Kenyan English 

(Higgins, 2003). For those who are outer circle and expanding circle, they ought to 

adopt a pluricentric perspective of English norm in their own right to be native 

speakers. Because the English users consider speech that resembles received 

pronunciation (RP) to the prestige dialect of British English (Higgins, 2003). 

 

Implications of Global Englishes for Language Teaching 

 In one of the three investigations revealed by Shim (2002), twenty-seven 

students in the scientist's class were presented to World Englishes through TV (a 

program called Crossroads Café). Impacts were to some degree unpronounced with 

twenty-three needing a universally acknowledged showing model (although this is not 

completely clarified in the article, nor are benchmarks of mentalities before the 

introduction was appropriately revealed so as to get change). Despite this, all twenty-

seven members wanted to comprehend non-local English speakers, and each of the 

twenty-seven expressed they would take an interest in an ELT program that was 

presented by non-local English speakers. Further work is required on the introduction 

of assortments of English in the study hall, including more severe proportions of 

mentalities and proportions of progress prior and then afterward presentation. 

 Galloway’s investigations (2011; 2017) give an account of the creation and 

execution of a particular Global Englishes course at a Japanese college. The course 

incorporated various exercises encompassing Global Englishes points, including ELF, 

variety in English and standard language belief systems. Notwithstanding the 
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questionnaires and interviews, she utilized center gatherings with understudies, and 

pre-and post-course interviews to analyze changes in perspectives to the issues 

encompassing the spread of English as a worldwide language. She utilized a 

correlation gathering of understudies contemplating a module on the travel industry, 

which uncovered a noteworthy widening of the Global Englishes understudies’ 

perspectives towards English, remembering raised certainty for understudies’ self-

way of life as English users. 

 Galloway and Rose (2014) listening diaries were utilized with 108 students 

in Galloway's English classes at a Japanese college. The journals were joined to a 

movement that presented students to tests of self-selected assortments of English or 

tests of ELF collaborations, by having them consider their purposes behind picking 

the example, and their responses to it. We discovered that, while the listening journals 

brought issues to light of variety in English, the shallow idea of the undertaking 

likewise strengthened generalizations in certain understudies and saw them see some 

non-standard assortments as 'weird' contrasted with the models they had gotten in 

class. 

 Other works of Sung (2018) provide details regarding an out-of-class 

movement requiring Hong Kong students to take part in ELF communication. Sung 

investigated students' composed reflection, which was like the procedure of our 2018 

investigation on introductions, so as to inspire students’ unprompted responses to the 

experience. The creator infers that the action raised students’ mindfulness and basic 

awareness of the utilization of English as a worldwide language.  

 The study of Vettorel (2013) was significantly bigger in its investigation of 

the adequacy of an ELF cooperation practice between school-matured children in 

Italy and companions from European nations. The undertaking in question took place 

with elementary school students aged 9–11, who took part in a multi-stage venture, 

which previously brought issues to light of English as a most widely used language, 

before presenting an arrangement of exercises for more than two years, with 540 

students from Italy, Poland, Latvia furthermore, and Slovakia communicated first by 

means of composed correspondence and, in later cycles, by means of online 

correspondence (both composed and spoken). The task utilized corpus research 

strategies to break down the information to look at language use; in any case, the 
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discoveries likewise have academic incentive in their assessment of the movement 

itself. Vettorel’s (2013) careful announcing of, and thinking about, the action provides 

the chances for different educators to actualize components of the venture inside their 

own educating settings. 

 

English Textbooks 

 Textbooks are teaching and learning materials used in educational 

curriculum (Brown, 2001). Also, textbooks refer to a procedure which prompts a 

target unquestionable portrayal (McGrath, 2002). Along these lines, reading material 

examination can be characterized as an intensive examination of course readings 

utilizing a predictable assessment technique to distinguish the specific qualities and 

inadequacies in reading material that are now being used (Sheldon, 1988, cited in 

Wong, 2011). Likewise, the data obtained from the examination of reading material is 

of most extreme significance not just for understanding the benefits and suitability of 

the current course book yet in addition for the adequacy of language. A textbook can 

frequently assume a critical job in learners (Mukundan, Hajimohammadi, & 

Nimehchisalem, 2011). When an intensive examination of course readings utilize a 

reliable assessment strategy, it will be remunerated by having picked a course reading 

that best fits all the expressed rules made by instructors (Brown, 2001), and help 

teachers in recognizing the specific qualities (Wong, 2011) and deficiencies in reading 

material now being used (Sheldon, 1988, cited in Wong, 2011). Shannon (2010) 

argues that textbooks are products, political items, and social portrayals and, 

accordingly, are the site and consequence of battles and bargains to decide how and 

by whom they will be created, how and by whom their substance will be chosen, how 

and to whom they will be circulated, and how educators and understudies will utilize 

them.  

 Textbooks act as wellsprings of thoughts and exercises (Cunningsworth, 

1995, cited in Sarem, Hamidi, & Mahmoudie, 2013). They assume a significant job in 

making the jump from goals and plans to classroom exercises (Schmidt, McKnight, 

and Raizen, 1997, cited in Sarem, Hamidi, & Mahmoudie, 2013). While study hall 

action explicitly alludes to a sensibly brought together arrangement of understudy 
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conduct, constrained in time, went before by some bearing from the instructor, with a 

specific goal (Brown, 2001). 

 

Advantages and Disadvantages of Using Textbooks 

 The practice of utilizing textbooks is as old as writing itself. Long after the 

‘collocation’ textbook, the term textbook first arose in the 1830s. (Love & Pimm, 

1996). The instructional value of a textbook is critical. Mikk, (2000) claims that 

“textbook analysis dates back to 900 A.D. when Talmudists counted words and ideas 

in texts” (p. 77). A textbook is something that pupils will read every day, and any 

messages, no matter how minor or benign, are accessible to interpretation by a young 

sensitive mind. A lot of persons should be involved in the process of designing, 

revising, and publishing a textbook. Mikk (2000) recommends that in order to 

incorporate these issues, this ‘working team’ should include a topic specialist, a 

teacher, an education psychologist, an artist, and a text specialist. A good textbook 

must examine content, value-forming components, motivating factors, accessibility, 

visuals, study tips, and so on; it must inspire a passion for knowledge. The ‘zone of 

proximal development’ is discussed by Vygotsky (1956, referenced in Mikk, 2000: 

69). He recognizes the necessity for textbooks to guide pupils to such a zone of 

optimal learning. Difficult activities create irritation, whereas easy jobs have minimal 

affected on students’ progress. Textbooks are required to motivate pupils to work in 

this zone. Research can assist guarantee that textbooks are geared toward this end. 

 Cockroft’s Report (Cockroft, 1982) mentions the rise in popularity of a 

‘Problem Solving’ approach in the early 1980s; however, Cockroft notes that despite 

the change in curriculum focus and apparent acceptance of this approach, textbooks 

never followed suit, and thus textbooks were one of the main factors contributing to 

its failure in that they failed to adapt accordingly. Many curricular projects have used 

a problem-solving approach or a modified problem-solving approach since the 

Cockroft Report. 

 Textbooks play an important part in the teaching-learning process by dealing 

with the content that will be provided to the students. Cunningsworth (1984, cited in 

Richards, 2001) discussed the roles of textbook materials in language training. These 

are some examples: 
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•  A source of activities for learner practice and communicative 

interaction, 

• A reference source for learners on grammar, vocabulary, 

pronunciation, and so on, 

• A source of stimulation and ideas for classroom activities, 

• A syllabus (where they reflect already determined learning objectives) 

• A support for less experienced teachers who have yet to gain in 

confidence. 

 A textbook is a book that is intended for ‘instructional use.’ Given the 

relevance of textbooks, a plethora of professionals have performed research to 

investigate their significance. Textbooks are sometimes utilized as a supplement to 

classroom instruction (O'neill, 1982).  

 Using textbooks in the classroom has advantages and disadvantages 

depending on how it is used and the context in which it is used. What teachers think is 

the advantage of textbooks. Another teacher may be at a disadvantage (Graves, 2000). 

The following list contains the most commonly cited advantages of using textbooks 

(Graves, 2000; Basturkmen, 2010):  

  • Provide a course syllabus, as the author of the syllabus decided what to 

learn and in what order.   

  • Students feel secure because they have a kind of study schedule. 

Students know what to expect and know what is expected of them.   

  • Offer a variety of visuals, activities, readings, etc., saving teachers time 

finding and developing such materials.   

  • Provides teachers with a basis for assessing student learning. Some 

textbooks include tests and assessment tools.   

  • May include supporting materials (teacher guides, CDs, worksheets, 

videos).  

  • Using the same textbooks for all teachers provides some consistency 

within the program. If the textbook follows an order, such as within a series, it will be 

consistent across levels. 
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 Textbooks also have limitations that can lead to teacher and student 

dissatisfaction with the course. Below is a list of the most commonly cited drawbacks 

of using only packaged textbooks (Graves, 2000; Basturkmen, 2010).  

  • Textbooks are often written for a global market and often do not reflect 

the interests and needs of students, so the content and examples are not relevant or 

appropriate to the group and do not reflect the needs of the students.  

  • Text, dialogue, and other aspects of content are typically written 

specifically to incorporate teaching points, and often contain non-genuine language 

because they do not represent actual language usage.  

  • The content may not be at the appropriate level. Activities are poorly 

combined (too much X, too little Y), too much emphasis on one or more aspects of 

the language and not enough others, or what the teacher wants. 

  • The order of units does not correspond to actual work-related needs.   

  • Activities, reading, photography, etc. can be boring.   

  • Timelines for completing a textbook or part thereof may be unrealistic.   

  • Textbooks do not consider students' prior knowledge.  

 Graves (2000) suggests that to minimize difficulties in choosing textbooks, 

teachers should: use the textbook as a guide feel free to modify, evaluate, develop, 

change, delete, or add to the textbook's content supplement the textbook with many 

external readings. 

 

Barriers of Innovations in ELT 

         Galloway and Rose (2015) have explained and identified the barriers of 

innovations in ELT. There are five possible barriers that have caused difficulty, one of 

the five potential hurdles to success in accomplishing change is a shortage of 

resources that give realistic illustration of global language environments. (Rose & 

Galloway, 2017). The majority of ELT materials fail to acknowledge the diversity of 

the English language; and no publisher ‘dares[d] to be different’ (McGrath, 2013, p. 

198). However, teachers must be good at materials evaluation as Matsuda (2012, p. 

169) mentions teachers “have a rich enough knowledge of and personal experience 

with all of the varieties and function of Englishes the exist today, and, thus, they need 

to rely on teaching materials in order to introduce students to the linguistic and 
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cultural diversity of English.” There has been gained some argument in recent years 

and ELT industry has included of section on the global spread of English in teacher 

training manuals (Galloway & Rose, 2015), for instance: 

• There is a section of World Englishes in the opening chapter of the 

book, even though there is solely a brief mention of ELF (Harmer, 

2007). 

• There is an audio material called ‘Global Voices’ in the latter English 

course book series Global Textbook from David Crystal, but this 

textbook concentrates on native English speaker norms (Galloway & 

Rose, 2015). 

 Notwithstanding, a number of books have been included in the publication 

to introduce the history of English to students, the uses of sociolinguistics, and 

descriptions of different varieties and the issues surrounding them, as shown in Table 

3. Nonetheless, as shown in the table, only four of the books include audio material, 

several have limited ELF coverage, and just a handful incorporate practical exercises 

(Galloway & Rose, 2015). Further points about Global Englishes materials of these 

books include: 

• The CD contains 31 Inner Circle usage tracks, 16 Outer Circle 

usage tracks, and four ELF interactions, albeit these ELF encounters 

do not involve native English speakers (Kirkpatrick, 2007); 

• There are a total of 17 speakers, including 11 Inner Circle, three 

Outer Circle, and two or three Expanding Circle speakers (Melchers 

& Shaw, 2011). 

 

Table  3 Global Englishes Materials 
 

Selected books Audio Inner 

Circle 

Outer 

Circle 

Expanding 

Circle 

ELF ELT 

Number of pages covering topic 

Trudgill and Hannah (2008) Yes 110 17 0 0 0 
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Table  3 (Continued) 

Selected books Audio Inner 

Circle 

Outer 

Circle 

Expanding 

Circle 

ELF ELT 

 Number of pages covering topic 

Jenkins (2009) No 33 42 14 24 7 

Kirkpatrick (2010a) No 152 82 67 104 50 

Kirkpatrick (2007) Yes 44 54 7 16 14 

Melchers and Shaw (2011) Yes 79 57 21 6 2 

Schneider (2011) Yes 51 54 10 4 5 

Matsuda (ed.) (2012) No 10 5 75 15 200 

 

Source: Galloway and Rose (2015, p. 150) 

 

English Textbooks in Thai Context 

 The Thai Ministry of Education announced the 2001 Basic Education 

Curriculum as the fundamental countrywide curriculum, which was modified in 2008. 

The differences between the 2001 and 2008 standards are in the specifics of selecting 

eligible classrooms, such as appropriate teaching hours, content, and classroom 

management. The present basic education core curriculum defines goals and learning 

standards, as well as a framework and direction for the basic level of education, all of 

which help to improve learners' quality of life “who would attain virtue, wisdom, as 

well as the capacity to maintain Thailand's competitive position in the world 

community” (Ministry of Education, 2001). English is one of the obligatory subjects 

in all Thai schools, according to this purpose. Various English class hours are 

provided by schools for different grade levels. English is a compulsory subject in Thai 

schools and is highly regarded in the job market, however English study in Thailand 

is fraught with difficulties. Choosing English textbooks is one way that may 

contribute to this long-standing issue. According to Simpson and Thammasathien 
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(2007), English is becoming more widely used and valued by Thailand’s urban 

middle classes. 

 Textbooks are quite significant in Thai classrooms. Commercial textbooks 

and in-house textbooks are two types of textbooks. Different schools utilize different 

textbooks for students in the same grade level. Because English textbooks are crucial 

to English language acquisition, it is critical to examine their importance, the types of 

textbooks accessible, and how teachers choose textbooks for their students. The 

number of English textbooks that are approved by the Office of the Basic Education 

Commission in the lower secondary level (Grades 7 to 9) were fifteen textbooks for 

Grade 7, fifteen textbooks for Grade 8, and fifteen textbooks for Grade 9, for a total of 

forty-five textbooks. 

 

Related Research on English Textbooks Analysis 

 This section is involved in the related studies on English textbook analysis 

that have been conducted. Most of the studies have been conducted in European and 

Asian countries. Most of the results of previous studies commonly showed that the 

English textbooks in many countries are heavily influenced by native English 

speakers, including the ownership of English, cultures, and target interlocutors. Even 

though the English users are the non-native English speakers.  

 An examination by Syrbe and Rose (2018) researched three fundamental 

reading material arrangements in the province of North Rhine-Westphalia in 

Germany, a crowded district with political clout. The state-set English-language 

educational program contends that it means to build up students’ informative and 

intercultural capability to utilize English as a most widely used language, just as 

building up understudies' collection of etymological assets and multilingual profiles. 

The examination utilized an adjusted GELT structure, concentrating on portrayals of 

possession, clients, models and target questioners of English. The examination found 

that, of the twenty-nine legitimate portions utilized over the three books, twenty-six 

included just local speakers of English, for the most part commanded by American 

and British English clients imparting inside their own unique situation, one included 

correspondence between an Outer Circle speaker and an Inner Circle speaker, and 

another included an Expanding Circle speaker speaking with an alleged local speaker 
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from the Inner Circle. There were no instances of most widely used language 

correspondences of Expanding Circle speakers speaking with other Expanding Circle 

speakers. In a further assessment of target conversationalists over each of the three 

reading materials, the writers discovered just two undertakings where the objective 

questionnaire was not a local English speaker. An investigation of sound materials 

considered received to be as the predominant complement, with some portrayal of 

other Inner Circle assortments of English, however just a single discussion between 

two speakers from Expanding Circle nations. The creators contend this is 

unrepresentative, in thinking that information shows that Germans utilize English 

most when they travel, and in more noteworthy numbers with individuals from Spain, 

Italy and Turkey than with individuals from the United Kingdom or Ireland. 

  An investigation by Chan (2014) assessed the suggested elocution focus in 

the instructive arrangement of Hong Kong by locating data from the new English 

textbook educational plan, assessment papers and monetarily distributed course 

readings, with specific reference to World Englishes and English as a most widely 

used language. Consequences of an examination of the new English textbooks 

educational program indicated that the educational plan considered World Englishes 

and ELF points of view in the selection of settings, while minimizing the significance 

of adjusting to ‘local’ articulations, yet at the same time being thoughtfully guided by 

them. The assessment investigation saw that the listening assessment included nearby 

Hong Kong English speakers, in any event, when the greater part of them had a local 

emphasis. Be that as it may, the evaluation models appeared to verifiably criticize 

these speakers' phonological highlights. An investigation of ten business reading 

material watched an incorporation of language-utilizing settings that included English 

speakers from around the globe; notwithstanding, RP stayed to be the principal 

decision of complement in many accounts. 

 An examination by Meidani and Pishghadam (2013) explored the degree to 

which four significant English-language course books exhibited the global status of 

English. Their investigation inspected references to Inner Circle, Outer Circle and 

Expanding Circle nations, just as an examination of accents, spots of societies and 

individuals in the writings. The investigation attempted to acquaint a fleeting 

component with the examination, by picking four distinct course readings distributed 
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over a twelve-year time span. The investigation uncovered contrasts among the 

chosen books with a steady propensity for later course readings to show more 

acknowledgment of the global status of English. Because of an absence of control for 

puzzling factors other than time, which may likewise clarify contrasts (for example, 

the course readings have various essayists or distributors and might be focused on 

various crowds), it is hard to acknowledge the outcomes at face esteem. In any case, 

the examination includes proof of a more noteworthy consideration regarding EIL in 

certain course readings. 

 Tajeddin and Teimournezhad (2015) analyzed two middles of the road level 

reading material: one limited course reading from Iran and one famous global reading 

material. They utilized a structure to classify societies into the objective culture 

(American or British), the source culture (Iranian), universal societies or culture 

impartial. The creators additionally measured events of intercultural associations 

inside the writings, including ELF co-operations. Their outcomes demonstrated that 

the limited course reading focused on culture-unbiased portrayals while the universal 

reading material contained a more prominent number of intercultural connections, 

which included ELF collaborations. 

 Vettorel (2018) investigated ELF and communication methods in English 

textbook materials in Italy. The research depicts English textbook contents aimed 

towards upper secondary school students in Italy, including exercises and assignments 

relating to communication tactics. Twenty English textbooks from well-known Italian 

and international publishers were chosen and reviewed. The study is divided into two 

portions. First, the view on communication methods is communicative and 

cooperative, with strategic competency regarded as an underlying factor. A second 

stage is to connect the framework's components with ELF research on communication 

methods. Despite the limited scope of the materials examined, his findings suggest 

that the relevance of CSs in L2 communication, particularly in ELF, has not yet been 

acknowledged in ELT materials. Furthermore, CSs are not consistently controlled in 

the findings, and, despite some favorable epitomes, adequate consideration is not 

given to their critical role in correspondence, particularly in ELF situations. The 

hybridity and diversity of the speakers' lingua cultures that characterise these 
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contexts, together with the members’ shared non-nativeness and multicompetence, 

make CSs especially relevant in the agreeable co-development of significance. 

 Takahashi (2016) explored current English textbooks materials in Japan 

from an ELF viewpoint, where the point of the ELF approach – learning English so as 

to speak with individuals who have diverse primary languages – is available in 

language training strategies. Regardless of this obviously expressed point, there are no 

official rules up 'til now for ELF-situated instructing techniques and materials. She 

analyzed the nationalities of the characters spoken to in the discourses of each 

coursebook and checked the quantities of characters from every nation, alongside the 

quantity of words expressed by each character of every nationality. To finish up, an 

ELF-direction is found in contras tent structures and to varying degrees among the 

coursebooks investigated in the current examination. This is seen plainly in the sheer 

number of various non-Japanese NNS characters that are utilized in the books, and in 

occasions of correspondence that exist solely between NNSs. This is clear just as in 

the quantity of various ELF attributes found in the readings. 

 Kırkgöz (2009) addressed an evaluation of three English course texts that 

the Turkish Ministry of National Education has approved for use in Grade 4 courses 

in state elementary schools. Educators and students responded to a 37-item reading 

material evaluation survey (Smiley Questionnaire) to share their thoughts on various 

sections of the course materials. The two member meetings also gathered to enhance 

additional pieces of understanding into the use of the reading content. Discoveries 

revealed the level of appropriateness of the three course readings used by young 

English pupils. Proposals are made for future changes to or restructuring of the 

reading material for young English students. 

 In the research of Fukkink (2010), substantive assessment of the course 

materials used in the Dutch youth educator training reveals significant deviations 

from the specified pedagogical agenda. The books do not adequately cover the 

substance norms listed in the expert profile for educators or the substance guidelines 

found in the instructive profile of their instructional classes. While they pay close 

attention to the instructor's instructional obligations, other tasks outside the essential 

work process are either handled in less detail or ignored entirely, including the 

requirement for vital arranging, reflection and assessment, the advancement of 
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instructive arrangement, and participation and contact with associates from various 

controls. 

 Litz (2005) assessed a college level reading material utilized in one of the 

language courses at a college in South Korea. An aggregate of eight college educators 

instructing that specific language course and 500 students was overviewed. The 

examination received a post-use assessment approach concentrating on how the 

reading material can address student’s and educator’s issues. This study needs to 

determine the overall education and the significant contexts of the books of the 

program in the university. The questionnaires were sent to the two students and 

educators to study their post-use understanding on their apparent instructive 

estimation of the substance of the course book and furthermore useful contemplations, 

for example, format and structure. The student adapting needs investigation had 

additionally been led as the analyst felt that such examination can help course 

originators to guarantee that the instructing targets of the language course are lined up 

with students’ needs. 

 Alyousef (2007) assessed optional level third grade middle English reading 

material utilized in Saudi Arabia. The investigation utilized the agenda strategy for 

assessment crafted by Cunningsworth (1995), and changed the agenda based on the 

neighborhood conditions. The agenda which the writer named "Course book 

Evaluation Tool" or essentially "CET" was then sent to a gathering of one hundred 

and eighty-four exploration members composed of educators and understudies as a 

survey for a post-use assessment of the reading material. Quantitative strategies were 

applied to investigate the assessment results. Two unstructured meetings were 

additionally led with two managers in the Saudi Arabian Ministry of Education to 

give supporting information to the assessment discoveries. 

 

Chapter Summary 

 According to the increase of global English users, the Global Englishes for 

language teaching has become the turning point of English education to those English 

users. The study on the GELT investigates the related research as an umbrella term of 

Global Englishes. One needs to examine World Englishes, English as a lingua franca, 

English as an international language, translanguaging, and multilingualism for more 
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understanding relevant to the Global Englishes. Previous research has shown that 

English language does not rely on the native English speakers only. But non-native 

English speakers can own the English language. The fluidity of language and culture 

is the relative advantage for conceptual understanding. In the GELT framework, there 

are differences from the traditional ELT that always focuses on the NES and standard 

English. However, the GELT concentrates on the global English users, fluid cultures, 

diverse cultures, competent and qualified teachers, fluid and flexible English norms.9
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CHAPTER 3 

RESEARCH METHODOLOGY 

 

         This chapter presents the research design, context of the study, population, 

participants, research instruments, data collection, data analysis, and ethical 

considerations. 

 

Research Design 

         A qualitative research design was used in this study, consisting of two 

phases. The first phase was to analyze English textbooks, commonly used by English 

teachers in Chonburi province and whether they reflected Global Englishes features. 

A coding method was used to analyze the textbooks—the findings in the first phase 

were used to inform the second phase. In the second phase, the teachers, who used the 

English textbooks partially containing Global Englishes features, were purposefully 

selected to explore whether they implemented Global Englishes in the classrooms. 

Interview was employed to determine the extent of teachers’ implementation of 

Global Englishes features. The details of each phase are presented below.  

 

Phase 1: Analyzing English Textbooks   

 This phase analyzed the English textbooks to determine the extent to which 

lower-secondary school English textbooks commonly used by English teachers in 

Chonburi province, Thailand had Global Englishes features. The textbooks were 

qualitatively analyzed. The details of this phase are presented below.  

  

 Obtaining English Textbooks 

 Specifically, the study designed the procedure to obtain the English 

textbooks. First, I used a survey to ask English teachers at the lower secondary 

schools in Chonburi province about the English textbooks that they used. I used 

Google Form to collect the English textbooks from teachers. Then, I made a survey 

with the necessary general and specific data for the study. There was gender, age, 

years of teaching experience, and teaching grade/class for the general data. And there 
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was only one question for the specific data which was the name of the textbooks used 

in the school. I asked, “What textbooks do you use for the lower secondary level in 

your school?”. The survey was sent through the AMSS system of The Secondary 

Educational Service Area Office Chonburi Rayong. The participants answered in the 

Google Form by filling in the essential answer that this study needed. After receiving 

the survey, the most used textbooks were selected for analysis. There were forty 

teachers from fourteen secondary schools who responded to this survey. There were 

sixteen teachers out of forty teachers who used the same textbooks, they were Spark 

1, 2 and 3 in the lower secondary.  

 

 

Figure  1 The Process for Obtaining the English Textbooks 

 

 Analytical Framework for Textbook Analysis 

 For the analytical framework of this study, I adopted Syrbe and Rose’s 

(2018) framework for textbook analysis. Syrbe and Rose (2018) analyzed English 

textbooks in Germany as to whether they consisted of Global Englishes features. 

After that, the analysis was investigated following an analytical framework to the 

extent of Global Englishes features in the English textbooks.  
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Table  4 Description of Global Englishes Features for Analytical Framework 
 

Global Englishes Features Description 

Target interlocutors 

(Who is positioned as the target 

interlocutors in the English 

textbooks?) 

Global Englishes attempts to raise 

learners’ awareness of all English users as 

their target interlocutors. The target can 

be NES, NNES, or all English users.  

Ownership of English  

(Who is positioned as having the 

ownership of English?) 

The English language belongs to the 

English users, Inner Circle, Outer Circle, 

and Expanding Circle. The Use of English 

is directed toward the user of English 

language. 

Target culture 

(How is culture depicted in the 

materials?) 

The cultural depictions are described as a 

call for change to illustrate the fluid and 

diverse cultures where English is used. 

Norms 

(What models and norms are used in 

the books and audio materials?) 

The model of English is fluid, diverse and 

flexible in the context.  

 

Orientation 

(How are the concepts related to 

Global Englishes presented?)  

The concepts of English are fluid with a 

variety of English in the English 

textbooks.  

  

 Data Analysis    

 To analyze the textbooks, I examined every single page of the three selected 

English textbooks, Spark 1, 2 and 3, which were the most widely used from the 

answers of the survey. In Thailand, the Office of Basic Education Commission had 

approved forty-five English textbooks from the publishing house for secondary 1-3: 

fifteen books per grade, secondary 1, 2 and 3. The data were analyzed thematically of 
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content analysis to obtain the aspects of Global Englishes features that were present in 

the English textbooks. I counted the data that followed the Global Englishes 

framework: target interlocutors, ownership of English, target culture, and norm of 

English. As a result, a descriptive exploration was conducted to describe the findings 

of Global Englishes features in these English textbooks. The descriptive exploration 

designs aimed to investigate the circumstances that had never been manipulated 

systematically in this context (Prabjandee, 2020).  

 

 Trustworthiness   

 To maximize the trustworthiness of the textbook analysis, intra-rater 

reliability by using Cohen’s Kappa was used. The intra-rater reliability was measured 

by having the rate read and evaluation of each paper more than once. For this study, I 

analyzed and reanalyzed the textbooks until no new findings were revealed. In this 

case, I wanted to maximize the richness and the trustworthiness of the analysis.  

 

Phase 2: Investigate teachers’ perceptions of Global Englishes features 

manifested in the English textbooks 

 The goal of this phase was to investigate the teachers’ perception of Global 

Englishes features manifested in the English textbooks. In this phase, I employed the 

interview to elicit the data.  

 

 Participants 

 The participants were Thai teachers who taught English and used the 

textbooks that were revealed to have Global Englishes features. The number of 

participants depended on the analysis of the textbooks in the first phase. The teachers 

were contacted via email to participate in the research. Later, I sent a formal letter 

with a consent form to the participants. There was the request for assistance to 

participate in the study for an interview.  

 

 Context of the study 

 This study was conducted at Chonburi province's public secondary schools. 

Education in Chonburi province is competitive and successful as the high ranking of 
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O-NET (NIETS, 2019). It located in the Eastern Economic Corridor (EEC) which is a 

diverse region of people. There are many tourist places for Thai and foreign tourists. 

Many foreigners work and live here. Additionally, the English textbooks that I used 

were lower secondary or Grades 7-9 from the schools in the survey. There are 31 

schools under the secondary educational service area office Chonburi-Rayong. They 

categorized the schools by the number of students. Mostly, they are large schools with 

more than 1,200 students. And some are larger schools with more than 3,000 students. 

 

 Data Collection  

 To explore teachers’ perception of Global Englishes features manifested in 

the English textbooks, the interview was used in this phase. The interview questions 

involved the research purpose that explored teachers’ perception of Global Englishes 

features manifested in the English textbooks. Actually, I used observation and 

interview for data collection to explore teachers’ implementation of Global Englishes 

in English textbooks. Unfortunately, the plan was changed due to the COVID-19 

pandemic which restricted entry to classrooms for outsiders, I changed from interview 

to investigate teachers’ perception of Global Englishes features manifested in the 

English textbooks instead. To elicit the data, the participants were interviewed with 

recording for transcription. I relied on their experiences while teaching in the 

classroom. The interviews consisted of several topics: how did you use the textbooks, 

were you aware of Global Englishes in the textbooks? Which sections were the most 

important, and why? If the students were not aware of the diversity of English, what 

would you do? How did you respond to the students when they made mistakes about 

the pronunciation or spoke with their own accents? These topics were used to guide a 

conversation in a relaxed, comfortable, and uninterrupted environment. 

 

 Data Analysis 

 Before analyzing the data, the quality of data was maximized (Prabjandee, 

2019). For instance, the interviews were transcribed and rechecked for accuracy. To 

analyze the set of data within the individual teachers by using a coding method, the 

evaluation also investigated whether there were any corresponding features to Global 

Englishes, for example maps depicting the spread of Englishes, nativization of 
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English in the outer circle (Syrbe and Rose, 2018). After analyzing each teacher, I 

compared the findings from teachers to describe teachers’ practices of Global 

Englishes.  

 

 Trustworthiness 

 This study, to maximize the trustworthiness of the textbook analysis, used 

Cohen’s Kappa for intra-rater reliability. The intra-rater reliability was measured by 

reading and evaluating each document many times. For this study, I analyzed and 

reanalyzed the textbooks until no new findings were revealed. In this case, I wanted to 

maximize the richness and the trustworthiness of the analysis. 

 

Ethical Considerations 

 In order to address ethical concerns for this study, I sent an official letter and 

an approval letter from the Faculty of Education, Burapha University to each 

participant's school, describing the study's objectives, data collection procedures, and 

device, as well as ensuring that the findings would be safe and would not have an 

impact on the school. Throughout the study, I maintained each participant's right to 

privacy and information secrecy to the greatest degree feasible. Before the data 

collecting methods began, all participants were given a clear and pleasant description 

of the study. The names of the participants were not written in any of the documents. 

Furthermore, all receiving data from the interviews was kept in a safe location to 

ensure anonymity.   

 

Chapter Summary 

         This study employed qualitative research which was separated into two 

phases, analyzing English textbooks for the first phase, and investigating teachers’ 

perceptions of Global Englishes features manifested in the English textbooks for the 

second phase. The qualitative research was content analysis for in-depth English 

textbooks about the Global Englishes features by adopted GELT framework by Syrbe 

and Rose (2018), and in-person interview from participants to investigate teachers’ 

perceptions of Global Englishes features manifested in the English textbooks. 
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Afterwards, the descriptive exploration was used to describe the results of the 

research questions. 
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CHAPTER 4 

FINDINGS 

 

 This chapter presents the findings of this study organized based on the 

research questions. The first research question attempts to answer to what extent do 

lower-secondary schools’ English textbooks, commonly used by English teachers in 

Chonburi province, Thailand, contain Global Englishes features? And the second 

research question attempts to answer how do teachers implement Global Englishes 

prevalent in the English textbooks in their classrooms? The details of the findings are 

presented below.  

 

Research Question 1 

To what extent do lower-secondary school English textbooks, commonly used by 

English teachers in Chonburi province, Thailand, contain Global Englishes 

features?  

 

Target Interlocutors 

 The target interlocutors (who was positioned as the target interlocutors in the 

English textbooks?) were analyzed in two aspects: 1) future scenarios of using 

English and 2) the writing tasks construction. Overall, there were 40 tasks of future 

scenarios of using English in three textbooks (17 tasks in Spark 1, 12 tasks in Spark 2, 

and 11 tasks in Spark 3). In addition, there were 37 tasks of writing construction in 

three textbooks (11 tasks in Spark 1, 13 tasks in Spark 2, and 13 tasks in Spark 3). 

The analysis revealed the findings as follows.  

 

Future Scenarios of Using English  

 From the three textbooks, the total number of 40 future scenarios of using 

English was prevalent in the textbooks. Out of the 40 tasks, it was revealed that 17 

future scenarios of using English in Spark 1, 12 future scenarios of using English in 

Spark 2, and 11 future scenarios of using English in Spark 3. In Table 5, the common 

situations presented in two or three textbooks which are shown in the first row of the 
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table (two and three textbooks). The situations which only appeared in Spark 1 

are shown in the second row of the table (appear in Spark 1). The situations 

solely presented in Spark 2 are shown in the third row of the table (appear on 

Spark 2). The situations which merely appeared in Spark 3 are shown in the 

fourth row of the table (appear on Spark 3). 

Table  5 Summary of Future Scenarios of Using English 

 

 Future scenarios of using 

English 

Appear on page number 

 Spark 1 (S. 1) Spark 2 (S. 2) Spark 3 (S. 3) 

T
w

o
 a

n
d

 t
h

re
e 

te
x
tb

o
o
k

s Greetings and Introductions 4, 5, 7, 15  8 4 

Giving personal information 11, 14, 15 8 - 

Daily routines - 9 5 

Making suggestions - 15 63 

Holiday  - 71 99 

Opinions - 87 81 

Past events 

 

99 39 - 

A
p

p
ea

r 
o
n

 S
p
a
rk

 1
 

Buying things 27 - - 

Rooms and things 39 - - 

Family 45 - - 

Time 51 - - 

Expressing fear 63 - - 

Weather 71 - - 

Buying clothes 75 - - 

Ordering food 

 

83, 87 - - 

A
p

p
ea

r 
o
n

 S
p
a
rk

 2
 

Recommending films - 27 - 

Asking for and giving advice - 51 -- 

Buying a train ticket - 63 - 

Asking for and giving 

information 

- 75 - 

Directions - 99 - 
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Table 5 (Continued) 

 

 Future scenarios of using 

English 

Appear on page number 

 Spark 1 (S. 1) Spark 2 (S. 2) Spark 3 (S. 3) 

A
p

p
ea

r 
o
n

 S
p
a
rk

 3
 

Complimenting about clothes - - 15 

Health - - 27 

Apologizing - - 39 

Eyewitness statements - - 51 

Giving instruction - - 75 

TV programs 

 

- - 87 

Total tasks (40) 17 12 11 

 

 Based on the analysis, it was found that most future scenarios of using 

English positioned the target interlocutor in the English textbooks from the NES 

countries (n = 33), followed by some English users from the NNES countries (n = 7). 

This section presents some examples to illustrate the points. Examples 1-7 illustrate 

common situations in two and three textbooks, and examples 8-10 illustrated in Spark 

1, 2 and 3 textbooks, respectively.  

 

Example 1: Greetings and introductions  

 In the first example of greetings and introductions from Spark 1, 2, and 3, 

the analysis shows that the scenarios of using English positioned future English use. 

As shown in Figure 2, task 4 (p. 5) in Spark 1 reveals that the addresses and telephone 

numbers are in NES countries, for instance Middle Street located in Brighton, 

England or Newton Street located in Manchester, England. 
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Figure  2 Example of Greetings and Introductions in S. 1 
 

 As shown in Figure 3, task 12 (p. 7) in Spark 1 shows the dialogues 

between friends. They are the pattern of greeting and introductions students 

had seen in the textbooks. For instance, the name Ingrid is a popular name in 

the U.K. and people depicted interaction. Based on the dialogues, they are 

modeled with the learner’s position to NES. It was not about all English users.  

 

 

Figure  3 Example of Greetings and Introductions in S. 1  
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 Spark 2 reveals greeting dialogues as shown in Figure 4, task 17 (p. 8). The 

dialogues mention the names and places of the NES countries. Based on the 

dialogues, they are modeled with the learner’s position to NES. It is not about all 

English users.  

 

Figure  4 Example of Greetings and Introductions in S. 2  

  

 The analysis shows that the greetings and introductions dialogues relied on 

the native English speakers in all three textbooks. The task indicated the 

communication in the native English context 

 

Example 2: Giving personal information  

 In the second example of giving personal information from Spark 1 and 2, 

the analysis shows that the future scenarios of using English depict the varieties of 

names and countries. As shown in Figure 5, task 6 (p. 11) in Spark 1, the diversity of 

names, nationalities, and cities of people from both the NES and NNES was found. 

The students could make a dialogue to ask and answer from this information. They 

could see the diversity of personal data in many countries. Nevertheless, the dialogues 

that relied on the NES are showcased as shown in Figure 6, task 1 (p. 15) in Spark 1. 

The talks mention the NES names, places, and the people’s characters. Based on the 

dialogues, they are modeled with the learner’s position to NES. It is not about all 

English users.  
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Figure  5 Example of Giving Personal Information in S. 1  
 

 

Figure  6 Example of Giving Personal Information in S. 1  

 

 

 The analysis shows that the examples of giving personal information 

dialogues reflect the communication in the global context. It was revealed from the 

diversity of names, nationalities, and countries and students' answers responded to the 

tasks. 

 

Example 3: Daily routines 

 In the third example of daily routines from Spark 2 and 3, the 

analysis showed the future scenarios of using English that could be used 
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around the world. The NES characters present the daily routine activities. Although 

the daily routines are done worldwide, the main characters of people in the pictures 

relied on the NES. It reveals the practice for students by using A and B dialogue with 

the pattern of questions as shown in Figure 7, task 2 (p. 9) in Spark 2, and Figure 8, 

task 5 (p. 5) in Spark 3. 

 

Figure  7 Example of Daily Routines in S. 2  
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Figure  8 Example of Daily Routines in S. 3  

 

 

 The analysis showed that the daily routine dialogues could be used 

around the world in the textbooks. Based on the dialogues, they are modeled 

with the learner’s position to all English users.  

 

Example 4: Making suggestions  

 In the fourth example about making suggestions from Spark 2 and 3, 

the patterns of the sentences relied on the NES. It was found that the dialogues 

convey the corrections to the NES. The patterns of sentences for making 

suggestions are shown as depicted in Figure 9, task 1 (p. 15) in Spark 2, and 

Figure 10, task 2 (p. 63) in Spark 3. Based on the dialogues, they are modeled 

with the learner’s position to NES. It is not about all English users.  

 

 

Figure  9 Example of making suggestions in S. 2 
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Figure  10 Example of making suggestions in S. 3  

  

 The analysis showed that the making suggestion dialogues relied on the 

native English speakers in the textbooks. The task indicated the communication in the 

native English context. 

 

Example 5: Talking holidays 

 There are examples of the holidays in Spark 2 and 3. It reveals that they are 

mentioned to the NNES as shown in Figure 11, task 2 (p. 99) in Spark 3. It was found 

in the conversation about the holiday is Spain. They talk about the places in Spain, the 

Expanding Circle country. And the analysis shows that the dialogue is specific for 

students to talk about London, U.K., the inner circle country as shown in Figure 12, 

task 6 (p. 71) in Spark 2. Based on the dialogues, they are modeled with the learner’s 

position to all English users.  

 

 

Figure  11 Example of holidays in S. 3  
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Figure  12 Example of holidays in S. 2  

 

 The analysis showed that the holiday dialogues reflected both native 

English speakers and non-native English speakers in the textbooks.  

 

Example 6: Expressing opinions 

 These are about expressing opinions of Spark 2 and 3. The dialogues 

relied on the NES. As shown in Figure 13, task 2 (p. 87) in Spark 2, and 

Figure 14, task 3 (p. 81) in Spark 3, the dialogues depict activities that present 

the characters of NES countries. It shows the patterns of sentences to use in 

the conversations. Based on the dialogues, they are modeled with the learner’s 

position to NES. It is not about all English users.  

 

 

Figure  13 Example of expressing opinions in S. 2 
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Figure  14 Example of expressing opinions in S. 3 

 

 The analysis shows that the expressing opinion dialogues relied on the 

native English speakers in the textbooks. The task indicated the communication in the 

native English context. 

 

Example 7: Past events 

 The analysis showed that the conversations about past events relied on the 

NES in Spark 1 and 2. It was found that the dialogues deliver the patterns of the 

sentences to express the past events as shown in Figure 15, task 2 (p. 39) in Spark 2. 

The dialogues depict a little bit of traditional Chinese costume in a party for the 

English users, as shown in Figure 16, task 2 (p. 99) in the Spark 1. Based on the 

dialogues, they are modeled with the learner’s position to all English users.  

 

Figure  15 Example of past events in S. 2 

9
6

9
1

1
5

8
3

5



 

B
U
U
 
i
T
h
e
s
i
s
 
6
1
9
2
0
2
6
2
 
t
h
e
s
i
s
 
/
 
r
e
c
v
:
 
1
7
0
6
2
5
6
6
 
1
1
:
1
2
:
0
8
 
/
 
s
e
q
:
 
3
0

 52 

 

 

Figure  16 Example of past events in S. 1 

 

 The analysis showed that the conversations of other countries 

reflected the communication in the global context. Based on the dialogues, 

they are modeled with the learner’s position to all English users.  

 

Example 8: Spark 1’s future scenarios of using English 

 The analysis showed that the dialogues from Spark 1 about the topics 

of buying things, rooms and items, family, time, expressing fear, weather, 

buying clothes, and ordering food. It was found that most dialogues relied on 

the NES. Moreover, the NNES was revealed in the weather section. It 

announces the temperature measurements from many cities in both NES and 

NNES countries. The dialogue shows examples of future scenarios to use in 

those cities as shown in Figure 17, task 7 (p. 71) in Spark 1. Based on the 

dialogues, they are modeled with the learner’s position to all English users.  
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Figure  17 Example of the weather in S. 1 

 

 

 Spark 1 reveals the phrases to ask and answer the time, as shown in Figure 

18, Tasks 1 and 2 (p. 51). It uses British English for telling the times, which are the 

NES. Moreover, it was found that the dialogues reflect the English users. The talks 

depict the NES things in the goods. It is obviously shown from a T-shirt, a mug, a 

bag, a clock with the U.S. symbol on it, and the currency shown in Figure 19, task 2 

(p. 27) in Spark 1. Based on the dialogues, they are modeled with the learner’s 

position to all English users.  
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Figure  18 Example of telling time in S. 1 

 

 

Figure  19 Example of buying things in S. 1 

 

 

 The analysis showed that the dialogues in the Spark 1 textbook 

reflect both the native English speakers and non-native English speakers in the 

textbooks.  
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Example 9: Spark 2’s future scenarios of using English 

 The dialogues from Spark 2 about the topics of recommending a 

film, asking for and giving advice, buying a train ticket, asking for and giving 

information, and directions. Based on the dialogues, they are modeled with the 

learner’s position to NES. It was not about all English users. For example, the 

dialogues talk about a film which is a popular movie, as shown in Figure 20, task 2 (p. 

27) in the Spark 2. The situation depicts the students encountering the NES as shown 

in Figure 21, task 2 (p. 63) in Spark 2 about buying a train ticket in Brighton.  

 

 

Figure  20 Example of talking the film in S. 2 

 

 

Figure  21 Example of buying a train ticket in S. 2 
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 The analysis showed that dialogues in the Spark 2 textbook relied on 

the native English speakers in the textbooks. The task indicates 

communication is in the native English context. 

 

Example 10: Spark 3’s future scenarios of using English 

 The dialogues from Spark 3 are about the topics of complimenting 

about clothes, health, apologizing, eyewitness statements, giving instruction, 

and TV programs. It was found that all dialogues relied on the NES. As shown 

in Figure 22, task 2 (p. 15) in Spark 3, the dialogues are reflected to the NES. 

The dialogues depict the NES and NES talking about their outfits. Based on 

the dialogues, they are modeled with the learner’s position to NES. It was not 

about all English users.  

 

 

Figure  22 Example of complimenting about clothes in S. 3 

 

 The analysis showed that the dialogues in the Spark 3 textbook relied 

on the native English speakers in the textbooks. The task indicates the 

communication in the native English context.  
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The Writing Tasks Constructions 

 From the three textbooks, a total number of 37 writing task constructions 

were prevalent. Out of the 37 tasks, it was revealed that there are 11 writing task 

constructions in Spark 1, 13 writing tasks constructions in Spark 2, and 13 writing 

task constructions in Spark 3. In Table 6, two and more common situations appear in 

all three textbooks shown in the row. The situations only appear in Spark 1 shown in 

the second row. The situations only appear in Spark 2 shown in the third row. And the 

situations only appear in Spark 3 shown in the last row. 

Table  6 Summary of Writing Tasks Constructions 
 

 Writing Tasks 

Constructions 

Appear on page number 

 Spark 1 (S. 1) Spark 2 (S. 2) Spark 3 (S. 3) 

A
p

p
ea

r 
a
ll

 t
h

re
e 

te
x
tb

o
o
k

s Email 17, 29, 41, 89, 101 26, 53, 65, 77, 101 41, 53, 89 

Blog 53 17 - 

Article 65 - 17, 101 

Short paragraph 71 95 - 

Complete paragraph 83 23, 71 - 

Complete email - 35 23, 47, 83 

Story 

 

- 41 29 

A
p

p
ea

r 
o
n

 

S
p
a
rk

 1
 Complete sentences 11 - - 

Postcard 

 

77 - - 

A
p

p
ea

r 
o
n

 

S
p
a
rk

 2
 

Biography - 29 - 

Survey report 

 

- 89 - 

A
p

p
ea

r 
o
n

 

S
p

a
rk

 3
 

Portfolio - - 11 

Essay - - 65, 77 

Complete text  

 

- - 95 

Total (37) 11 13 13 

 

9
6

9
1

1
5

8
3

5



 

B
U
U
 
i
T
h
e
s
i
s
 
6
1
9
2
0
2
6
2
 
t
h
e
s
i
s
 
/
 
r
e
c
v
:
 
1
7
0
6
2
5
6
6
 
1
1
:
1
2
:
0
8
 
/
 
s
e
q
:
 
3
0

 58 

 After the analysis, it was found that the writing task constructions 

positioned the target interlocutor for English users contacted to the NES, 

followed by some English users from the NNES. There were fewer writing 

tasks in the lowest grade; there were 11 tasks in Spark 1. There were 13 tasks 

in Spark 2 and 3 which were higher grades. The target interlocutors were 

positioned for Thai students to practice writing the tasks to someone in real 

life. The tasks were a practicing exercise for students only. This section 

presents some examples to illustrate the points by the following examples. 

There are more than two common topics shown in these three textbooks. 

Example 1: Email writing tasks  

 The analysis shows that most writing constructions (n = 13) were 

email writing tasks in all three textbooks. It revealed 13 tasks in three 

textbooks to write an email to an English-speaking penfriend. It was found 

that the writing tasks in the textbooks require students to write an email to an 

English penfriend. It shows the directions in various topics to write an email 

following the example paragraph to describe the email to a penfriend about 

themselves as shown in Figure 23, task 5 (p. 41) in the Spark 1 to write an 

email about the students’ home to describe the rooms and features in the 

house. Based on the tasks, the target interlocutors positioned the learner’s 

position to all English users.  

 

 

Figure  23 Example of writing an email in S. 1 

 

 The other example was an email to invite friends to a birthday party; 

the students needed to write the details of the birthday party for visitors 

following the paragraph shown in Figure 24, task 4 (p. 89) in Spark 1. The 
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following example was to write an email about the students’ favorite places in the 

country. It was a story to share and describe to friends, as shown in Figure 25, task 3 

(p. 65) in Spark 2. It is telling visitors about the country, but it is an email to practice 

writing skills.  

 

Figure  24 Example of writing an email in S. 1 

 

 

Figure  25 Example of writing an email in S. 2 

 

 Example 2: Blog writing tasks 

 Two tasks of writing a blog from two textbooks were used. The textbooks 

show examples of blogs about NES stories; one was the favorite singer, and another 

was a personal life story. The tasks directed the scope for students to write their blogs. 

The students wanted to present in a blog, as shown in Figure 26, task 5 (p. 53) in 

Spark 1, and Figure 27, task 5 (p. 17) in Spark 2. Apart from practicing writing skills, 

it could present students’ lifestyles through the blogs. Based on the tasks, the target 

interlocutors positioned the learner’s position to all English users. 
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Figure  26 Example of writing a blog in S. 1 

 

 

Figure  27 Example of writing a blog in S. 2 

 

Example 3: Article writing tasks 

 Three tasks of writing an article from the Spark 1 and Spark 3 textbooks 

were found. The textbooks have examples of articles about pets from Thailand, an 

NNES country. The task was writing an article about students’ pets following the 

task's directions as shown in Figure 28, task 5 (p. 65) in Spark 1.  

 

Figure  28 Example of writing an article in S. 1 

 

 Another example was an article writing about a best friend to 

describe the students' best friend as shown in Figure 29, task 5 (p. 17) in Spark 

3 and Figure 30, task 4 (p. 101) in the Spark 3. For these tasks, they indicated 
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the writing tasks for students to describe a pet, best friend, and place you live; the 

tasks would depend on how the students wanted to write an article for an international 

magazine. Thus, they could practice their writing skills. Based on the tasks, the target 

interlocutors positioned the learner’s position to all English users.  

 

 

Figure  29 Example of writing an article in S. 3 

 

 

Figure  30 Example of writing an article in S. 3 

 

 

Example 4: Short paragraph writing tasks 

 The analysis showed that some writing tasks promoted the NNES. The 

students would write a short paragraph about their favorite season in their opinions 

following the direction in task 8 (p. 71) in Spark 1, as shown in Figure 31. They 

would write to compare their city to the example city in the textbook, Verona, Italy, as 

shown in Figure 32, task 8 (p. 95) in Spark 2.  
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Figure  31 Example of writing a short paragraph in S. 1 

 

 

Figure  32 Example of writing a short paragraph in S. 2 

 

 

 Moreover, they needed to complete the paragraph about tourist 

destinations in their opinion of the country as shown in Figure 33, task 8 (p. 

71) in Spark 2. They could present themselves by writing the sentences in task 

7 (p. 11) in Spark 1 as shown in Figure 34. Additionally, they could complete 

the text to discuss where they lived.  

 

 

Figure  33 Example of completing the paragraph in S. 2 
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Figure  34 Example of completing the paragraph in S. 1 

 

 

 They could write about themselves depending on their opinion to share as 

shown in Figure 35, task 8 (p. 95) in Spark 3. The writing tasks relied on the writer or 

students to write and talk about themselves to promote the diversity and Global 

Englishes through the writing for the target interlocutors. Based on the tasks, the 

target interlocutors positioned the learner’s position to all English users. 

 

 

Figure  35 Example of completing the text in S. 3 
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Example 5: Complete short answer tasks 

 The analysis showed that some writing tasks relied on the NES users. The 

students would complete the short answers in the blanks. It delivered the expression 

example beside the functions as well. As shown in Figure 36, task 7 (p. 35) in Spark 

2, the students needed to complete an email to a penfriend. The task required students 

to complete an email to an English penfriend about a movie, as shown in Figure 37, 

task 8 (p. 83) in Spark 3.  

 

 

Figure  36 Example of completing email in S. 2 

 

 

Figure  37 Example of completing the email in S. 2 

 

 In addition, students would write the story from the reading section, 

Jim’s story, as shown in Figure 38, task 4 (p. 41) in the Spark 2. Another one 

was to write the story from the verbs given in the box, the story was about 

skiing which was not related to Thai context as shown in Figure 39, task 4 (p. 

29) in the Spark 3.  

 

 

9
6

9
1

1
5

8
3

5



 

B
U
U
 
i
T
h
e
s
i
s
 
6
1
9
2
0
2
6
2
 
t
h
e
s
i
s
 
/
 
r
e
c
v
:
 
1
7
0
6
2
5
6
6
 
1
1
:
1
2
:
0
8
 
/
 
s
e
q
:
 
3
0

 65 

 

Figure  38 Example of writing the story in S. 2 

 

 

Figure  39 Example of writing the story in S. 3 

 

 Moreover, the students wrote a short biography of Queen Victoria as shown 

in Figure 40, task 3 (p. 29) in the Spark 2. It was the practice for students to write the 

tasks. Based on the tasks, the target interlocutors positioned the learner’s position to 

all English users. 

 

 

Figure  40 Example of writing a short biography in S. 2 
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 To sum up the target interlocutors for writing tasks construction, based on 

the tasks, the target interlocutors positioned the learner’s position to all English users. 

The writing task construction gave students practice in writing and sharing opinions 

for readers.  

 

Ownership of English 

 The ownership of English (who was positioned as having ownership 

of English?) was explored as the users of language in the textbooks. All 

spoken and written depictions of conversations between two or more people 

were analyzed. Because the textbooks did not include main characters as a 

common thread, the language users were identified in the authentic text 

extracts. Overall, it was found that there were 24 conversations in three 

textbooks, consisting of 8 conversations in each textbook. Most conversations 

were about the Inner Circle countries as well. The Inner Circle is made up of 

countries in which English is the first or the dominant language. These 

countries include Australia, Britain, Canada, New Zealand, and the United 

States. The Inner Circle is one of the three concentric circles of World English 

identified by linguist Kachru (1985) in "Standards, Codification and 

Sociolinguistic Realism: The English Language in the Outer Circle". Kachru 

(1985) described the inner circle as “the traditional bases of English, 

dominated by the 'mother tongue' varieties of the language.” In this section, I 

have illustrated the analysis as following. For the Spark 1, the analysis showed 

that based on the dialogues, they modeled the dialogues that learner’s position 

to NES. It was not about all English users. It was found that character of three 

people in the conversation relied on the NES. The place was mentioned to 

NES as shown in the Figure 41, task 1 (p. 15).  
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Figure  41 Example of greetings, introductions and asking for personal information 

 

 

 The conversation between a client and shop assistant was about buying a 

souvenir which was a U.S. product with American symbols as shown in the Figure 42, 

task 2 (p. 27). The conversation as shown in the Figure 43, task 3 (p. 75), was with the 

NES buying clothes as well.  

 

 

Figure  42 Example of buying souvenir 

 

 

Figure  43 Example of buying clothes 

9
6

9
1

1
5

8
3

5



 

B
U
U
 
i
T
h
e
s
i
s
 
6
1
9
2
0
2
6
2
 
t
h
e
s
i
s
 
/
 
r
e
c
v
:
 
1
7
0
6
2
5
6
6
 
1
1
:
1
2
:
0
8
 
/
 
s
e
q
:
 
3
0

 68 

 

 

 For Spark 2, the analysis showed that the ownership of English based 

on the dialogues, they modeled the dialogues with the learner’s position to 

NES. It was not about all English users. The situation between speakers of 

English involved only the NES as shown in the Figure 44, task 1 (p. 15) and 

Figure 45, task 2 (p. 87).  

 

Figure  44 Example of making suggestions 

 

 

Figure  45 Example of making suggestions 

 

 

 For the Spark 3, the analysis depicts that the ownership of English 

also relied on the NES. The situation between the speakers involves the NES, 

it is about the symptom as shown in the Figure 46, task 2 (p. 27).  
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Figure  46 Example of talking the symptom 

 

 It depicts the situation about an eyewitness accident, the speakers still relied 

on the NES as shown in the Figure 47, task 2 (p. 51). Moreover, it is talking about the 

holiday in Spain. Even though the situation talked to the expanding circle countries, 

the speakers involved to the NES as shown in the Figure 48, task 2 (p. 99). Based on 

the dialogues, they are modeled with the learner’s position to NES. It is not about all 

English users. 

 

 

Figure  47 Example of eyewitness 
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Figure  48 Example of holidays 

 

 

 In conclusion, throughout the three textbooks, there are 24 authentic 

materials extracts that showcase real-world language use between the speakers 

of English. All of these (24) involved learner’s position to NES. It is not about 

all English users who are communicating within their own general linguistic 

communities. There are no illustrations of English use between NNES in any 

of real-world materials presented in the textbooks. Hence, the findings do not 

genuinely reflect the English use as a Global Englishes. 

 

Target Culture  

 The target culture (how is culture depicted in the materials?) was 

analyzed in the reading aspects. It revealed the diversity of countries presented 

in the three textbooks. Overall, it was found that there were 23 reading stories 

of inner-circle countries in three textbooks. There were 12 reading stories of 

the outer-circle countries in three textbooks. There were 50 reading stories of 

the expanding circle countries in the three textbooks, including the ASEAN 

section. I have presented all the reading stories in these three textbooks as 

follows.  

 Throughout the three textbooks, students gained knowledge about 

the expanding circle countries. The textbooks gave a large volume of explicit 

cultural information throughout the units. The students accomplished 

9
6

9
1

1
5

8
3

5



 

B
U
U
 
i
T
h
e
s
i
s
 
6
1
9
2
0
2
6
2
 
t
h
e
s
i
s
 
/
 
r
e
c
v
:
 
1
7
0
6
2
5
6
6
 
1
1
:
1
2
:
0
8
 
/
 
s
e
q
:
 
3
0

 71 

knowledge about Thailand's cultural information (11) in all three textbooks from the 

famous festivals, lifestyle, foods, and tourism attractions, for example, Loy Kratong 

as shown in the Figure 49; the floating market as shown in the Figure 50; the unseen 

monkey festival in Lopburi province as shown in the Figure 51. The Spark 2 textbook 

depicts a lot of Thai culture with six stories.  

 

 

 

Figure  49 Reading of Loy Kratong festival 

 

 

Figure  50 Letter of the floating market 
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Figure  51 Story of monkey festival 

 

 Furthermore, China, the expanding circle country, is shown in the Spark 1 

textbook with four cultural stories from the places, animals, and ancient stories as 

shown in the Figures 52 and 53.  

 

 

Figure  52 Story of giant pandas 
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Figure  53 Story of Hua Mulan 
 

 Moreover, it depicts Lao culture in the Spark 2 and 3 textbooks about 

traditions, places, and plays as shown in Figures 54 and 55. Apart from these three 

countries in all three textbooks, they showcase cultural information of the expanding 

circle countries eligible to 19 countries, for example, Cambodia, Russia, Vietnam, 

Egypt, Greece, Indonesia, Malaysia, Austria, Belgium, France, Japan, Malawi, 

Croatia, Italy, Mexico, Peru, Spain, Madagascar, and Brunei. 

 

 

Figure  54 Reading of asking for rain 
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Figure  55 Reading of Lao’s folktale 

 

In all three textbooks, they depict the amount of cultural information of 

the inner circle countries with 23 stories. American is presented in the Spark 2 

textbook with five cultural stories about sports, people, festivals, and places as 

shown in the Figures 56, 57 and 58.  

 

Figure  56 Story of USA: baseball nation 

 

 

Figure  57 Story of Mardi Gras in New Orleans 
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Figure  58 Story of Pocahontas 

 

 Besides, the cultural information of Britain from places as shown in the 

Figures 59 and 60.  

 

 

Figure  59 Story of Stonehenge 
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Figure  60 Story of the countryside away from London 

 

 

 And Australia from animals and places as shown in Figures 61 and 62.  

 

 

Figure  61 Story of kangaroo in Australia 

 

 

Figure  62 Story of the great barrier reef 
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 Moreover, they showcase the cultural stories of the outer circle countries. In 

all three textbooks, they show the Philippines for the stories about goods and places as 

shown in Figures 63 and 64.  

 

 

Figure  63 Story of monument in the Philippines 

 

 

Figure  64 Story of handicrafts 
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 Also, the history of these countries is depicted in the reading context. It 

presents the story of the outer circle countries with Malaysia as shown in the Figure 

65, and Singapore as shown in the Figure 66.  

 

 

Figure  65 Story of traditional house in Malaysia 

 

 

Figure  66 Story of education in Singapore 

 

 The story about India is shown in the Figure 67, and Kenya is shown in the 

Figure 68. 

 

Figure  67 Story of cricket in India 
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Figure  68 Story of Flamingos in Kenya 

 

 

 Thus, the target culture of these the three textbooks is depicted in the reading 

section, with short or long passages about cultural information. The number of the 

expanding circle countries are the majority in all three textbooks.  

 

Norms of English 

 Norms of English (what models and norms are used in the books?) were 

used to analyze the norms of English presented in the textbook’s series, the usage of 

English was clearly the dominant variety by the British English. All three textbooks 

introduced solely British English along the textbooks. The vocabulary spelling 

throughout the textbooks followed clearly the standard prescribed norms, British 

English, for example, favourite, colour, metre, programme, harbour, and snorkelling. 

 To analyze about the written language norms presented in the textbooks, I 

inspected the main texts and tasks in each textbook for language usage. All three 

textbooks clearly advocated a static British English, which was presented unmarked 

throughout the three textbooks, thus indicating its use of British English as standard. 

In all three textbooks, all information about spelling and vocabulary usage is in 

British English. There is not a marker, explanation, or footnote to indicate divergence 

from the textbooks’ standard usage of English. Moreover, none of the textbooks note 

the grammar usage may deviate from prescribed standards. The norms of English 

used across the textbooks is largely illustrated as stable and static. 
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The Orientation  

 The orientation (how were concepts related to Global Englishes presented?) 

in all three textbooks, clearly favored a static variety of British English, which is 

always presented. The concepts of Global Englishes are depicted in the target cultures 

in the reading passages to gain knowledge about the other countries. The target 

interlocutors and the ownership of English are static to the NES, British English 

norms. The vocabulary and language usage present the prescribed standard as British 

English with same speaker of RP English on every audio track. 

 

Research Question 2 

What are the teachers’ perceptions of the Global Englishes manifested in the 

English textbooks? 

 To answer this research question, I interviewed two English teachers from 

one of the secondary schools in Chonburi province. They were Marie and Lisha 

(pseudonyms). They were willing to participate in the research by answering the 

invitation email. I interviewed them following the questions to investigate the 

teachers’ perceptions of the Global Englishes features. Here is the interview data of 

the two participants. 

 

Lack Knowledge of Global Englishes  

 The interviews revealed that the participants lacked Global 

Englishes jargon. They had never heard the term ‘Global Englishes’ before. 

Lisha thought it was an English learning method,  

  “I have never heard of it before. It probably means one of the  

  methods of learning English. I think like that.” (Lisha,  

  interview) 

 

 Similarly, Marie stated,  

  “What is it about? I've never heard that before. I’ve just heard  

  ‘global.’ It is probably about the worldwide use, or it might be the  

  languages used around the world.” (Marie, interview) 
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 Apart from the Global Englishes, they had little information about the NES. 

One of the participants thought the foreigners with blond hair and white skin were the 

NES. But she did not specify the NES countries when I asked her to give examples of 

the NES. Also, she said to promote France because she thought French people had 

better English skills; Marie replied:  

  “Let me think about that. I feel familiar that they were a few countries of  

  the NES. Is France the NES, maybe? I am not sure, but I think France  

  is the NES. And I believe they have good accents for students  

  to learn from them.” (Marie, interview) 

 

   

 Another one knew that the American and British were the NES, but she 

mentioned Russia as the NES; Lisha reported: 

  “They were various, for example, American, British, and Russian.  

  The school changes the foreign teachers every semester. And  

  European countries, we have teachers from there, Canadian. They   

  came once. We constantly rotated the teachers. So, the students  

  could meet various teachers.” (Lisha, interview) 

 

 When I asked them to promote the other countries besides the NES as 

American and British, Lisha insisted on encouraging promoting American because 

she thought they were good examples to imitate English if the students were required 

to speak native-like; she said: 

 “I don't tell the students that the American is like this or the  

 British is like that. I will use the word ‘foreigners’ to explain the whole  

 image. I will tell them about their punctuation and enthusiasm. Because  

 not all students intend to learn English, there will be some of them. If I  

 need to promote the country, I think I will give an example of an  

 American. Because I know and feel familiar with the lifestyle,  

 and behaviors of Americans to tell the students.” (Lisha, interview)  
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Attitudes towards Global Englishes  

 Even though the participants had never heard the definition of 

Global Englishes before, one of them gave an example nearly Thailand for 

students; Lisha reported: 

“I am okay with a Filipino; from my experience, I found both accents to 

listen and difficult to hear. But not all are difficult. I will tell the students 

to speak with their accents to make them feel confident in speaking 

English.” (Lisha, interview)  

 

 I asked them to give an example of a role model for students to use 

English in real life; no one wants to be the role model for students to use 

English. Perhaps, they were not confident in being a role model for students. 

Marie required a teacher in her school to be a role model; she stated: 

  “One should be enthusiastic and use language correctly. I like one  

  of the English teachers in the school because she graduated with a  

  Doctoral Degree. She speaks correctly, and her accent is good.  

  I like her accent when she uses English.” (Marie, interview) 

 

 Moreover, Lisha gives examples to be the students in the class who 

support their friends and love to learn English to be a role model; she said: 

  “The one who loves to use language and spend time practicing. I think  

  the examples are the students.” (Lisha, interview) 

 

 They were all right if the students would use English as their accents. Both 

respected the mistakes of the students while using English for communication. They 

said they would not correct them while they were talking. Instead, they would make 

suggestions after they finished talking about the mistakes or wrong grammatical 

sentences. They would advise the other sentences to speak, Lisha reported: 

  “In the classroom, the students participate with each other in two-way  

  communication, respond to the assignments and share opinions with  

  their friends. They will quickly learn the language skill and better  

  understand. They can see the example from intended students. The  
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  people who like to use language and they have time to practice.  

  I am not serious about it; I just dare to speak up. It was all right if they  

  can communicate. I do not tell them that it is wrong. I will suggest  

  these expressions, for example, you can try this instead of  

  that one or, you can use this phrase. It is all right if you can  

  communicate.” (Lisha, interview) 

 

 Marie stated her opinion about the mistakes or wrong grammar used in the 

sentences: 

  “Sometimes we can make mistakes in speaking. If we blame the  

  students suddenly while they are talking, they will not speak and lack 

confidence. I will make suggestions to them later. If I am too strict about  

  grammar in the sentences, the students will not want to speak English  

  because they are Thai students.” (Marie, interview) 

 

About the textbooks, the participants knew that the reading parts contained 

many of the Global Englishes cultures for students to learn; Marie reported: 

  “In the books, right? It showed the reading parts that talked about  

  other nations. I like the story of the reading piece because it has  

  reading passages about other countries in Europe.” (Marie, interview) 

 

Lisha thought the same way; she said: 

  “Yes, they provide in the reading parts. There are a lot of other countries.  

  It is not specific to one country.” (Lisha, interview) 

 

They do not use textbooks as the primary materials in the class. They used it 

as a tool to guide the lessons, and they used the other materials from the online 

platform or other sources, as Marie reported: 

  “I don’t stick with the textbook. I will see the topics or contents from  

  the textbooks. I will teach the textbook at first, and I will search for  

  more content or worksheets about those topics for students to practice.  

  I don’t always use textbooks because some sections do not fit  
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  the students. I usually use the material from YouTube and  

  pronunciation audios. I will recheck the source before using it. I will  

  search on YouTube to match the content I want to teach  

  the students.” (Marie, interview) 

 

 Lisha saw the indicators and prepared the lessons and worksheets for 

students to learn; she said: 

  “I will see the hands of each chapter and the contents of the chapter.  

  After that, I will prepare additional materials from the internet. Most of  

  the contents I will use in the English textbooks, because the students  

  can review their textbooks. I will not lecture and write on the whiteboard  

  much; I think it wastes time. I will use the material I prepared  

  for the students, like worksheets or websites. I created the  

  worksheets for the students to practice in the lessons that they  

  don’t understand well. And the textbooks provide the contents  

  slides in the Microsoft PowerPoint and audios to practice  

  listening.” (Lisha, interview)  

 

Awareness of Global Englishes  

 One of the participants mentioned that she was all right in case the 

students spoke English with their accents, for instance, the Thai accent. 

However, she preferred the students to sound like NES because it was simple 

to understand while communicating with the interlocutors. She mentioned that 

she chose the students to declare native-like. Because she believed that the 

NES accents would be more understandable between the interlocutors, Marie 

stated:  

  “I am okay with the accents of people like Thais, not native-like. But I  

  prefer it to sound native-like. I will suggest that the students pronounce  

  correctly with an accent. It should be simpler to communicate. The  

  students were open-minded to follow my suggestions.” (Marie,  

  interview) 
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 Another one was all right with the students’ accents with their styles. They 

should speak confidently and feel comfortable while speaking English. It was better 

than nervously talking. The participants accepted the mistakes in communication 

when the students communicated with wrong vocabulary, word order, or broken 

grammar sentences, Marie stated,  

  “It is not abnormal to speak with a Thai accent. The people use  

  English with different accents in each country.” (Marie, interview) 

 

 They know that the students had to communicate with their accents. Lisha 

said it was all right to speak with their accents, but they should have the self-

confidence to speak in the language; she reported:  

  “I will tell the students to talk with their accents to make them feel  

  confident  in speaking English.” (Lisha, interview)  

 

 Furthermore, regarding the people or country that they need to present in 

the class, which is not focused on the NES only, Marie still insisted the NES represent 

the students; she said: 

  “Well, I have no idea. I usually gave examples of native English  

  speakers in the class. Because they are good role models to use  

  English. In my opinion, if we had other nations to teach, I think the  

  accents and pronunciations were not okay for me.” (Marie, interview) 

 

However, Lisha stated to have the NNES to illustrate to the students.  

  “I will give the example of the Philippines. because it is close to  

  Thailand. The foreign teachers in the school have Filipino accents,  

  accents are different in every country. I think the students can relate to the 

foreigner with this example.” (Lisha, interview) 
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Chapter Summary 

 After the interviewing the teachers’ perception towards Global Englishes, 

none knew Global Englishes. One of them thought it was about learning the English 

method. They did not know the countries which speak English as a first language (L1) 

except the U.K. and America. They thought the European countries were L1. 

Moreover, the attitude towards Global Englishes, they preferred the NES to NNES. It 

was all right for students to use English on their own. But it would be better if they 

can speak native-like. Nevertheless, the awareness of Global Englishes was 

considerate. They mentioned that speaking confidence should be promoted while 

communicating even though you spoke with a Thai accent. Thus, it would be great if 

the students attempted to study and communicate in English. Therefore, it did not 

become essential to speak native-like without being unable to communicate.
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CHAPTER 5 

DISCUSSION AND CONCLUSION 

 

This chapter concludes the current study by presenting the summary of the 

study, an overview of the findings, discussion, implications, limitations, 

recommendation for future research, and conclusion. 

 

Summary of the Study 

 This study aimed to investigate the extent to which lower-secondary school 

English textbooks, commonly used by English teachers in Chonburi province, 

Thailand, contain Global Englishes features. Also, it aimed to investigate teachers’ 

perceptions of Global Englishes features manifested in the English textbooks. 

Therefore, the study attempted to answer the following research questions: 

 1. To what extent do lower-secondary school English textbooks, commonly 

used by English teachers in Chonburi province, Thailand, contain Global Englishes 

features? 

          2. What are the teachers’ perceptions of the Global Englishes features 

manifested in the English textbooks?  

 The design of this study was qualitative research, consisting of two phases. 

The goal of the first phase was to qualitatively analyze English textbooks, and as to 

whether they had Global Englishes features. The English textbooks were obtained 

from English teachers at the lower secondary schools in Chonburi province by using 

the survey. The second phase was the interview of teachers who used the English 

textbooks to determine the extent of the teachers’ perception of the Global Englishes 

features. 

 

Summary of the Findings 

 The research findings of the current study are divided into two parts based 

on the research questions as follows: 

 All three English textbooks at the lower secondary level were analyzed by 

using the Global Englishes in five aspects: target interlocutors, ownership of English, 
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target culture, norms of English, and orientation of English. The aspects about the 

target interlocutor, ownership of English, norm of English, and orientation are not 

relevant to the Global Englishes. The Global Englishes is depicted in the target culture 

aspect in the reading section throughout all three textbooks. The Global Englishes is 

presented in the reading sections about expanding circle countries in all three books, 

followed by inner and outer-circle countries. The culture showed that the readers 

could be more attracted to visit or explore those countries. For the other four aspects, 

the textbooks still provided the NES norms. 

 After the interviews, it was analyzed that the participants lacked knowledge 

about Global Englishes. They did not have explicit knowledge about the NES as well. 

They thought that the foreigners with blonde hair, white skin, and blue eyes were the 

NES even though they were from Europe. They preferred that the students sound 

native-like because they believed that the students could communicate with the 

interlocutors and have more understanding. They used the textbooks as the guideline 

to access the lessons and provided other sources for students to explore. However, 

they raised awareness about the diversity of Englishes. They knew that it was 

different for every single one to speak English. Although the students could sound 

native-like, it was extra of NES and NNES. It was hard to imitate.  

 

Discussion 

 The analysis of the English textbooks leads me to question the relevance of 

the illustrations of the English needs of Thai students and answer the research 

question: to what extent do English textbooks in the lower secondary school level 

contain Global Englishes features. In terms of the target interlocutors and ownership 

of English, the analysis shows that the tasks about future scenarios of using English 

and writing tasks are more likely to use English with NES. The textbooks emphasized 

on the NES throughout three textbooks. The situation would contact the NES more 

than the NNES. It was similar to the study of Syrbe and Rose (2018) that Germans are 

more likely to use English with other NNES at work, socially, or for travel purposes. 

Therefore, the students will use English to contact the NNES more than NES.  

 In terms of the target culture, the depiction of cultures is always presented in 

the reading section. Although the textbooks illustrated the expanding circle countries' 
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culture, the inner-circle countries were given more than the outer-circle countries. The 

representation of unchanging civilizations is at odds with current thinking about 

language and culture. This finding is consistent with earlier research into the role of 

culture in English textbooks. Traditional English language teaching methods have 

frequently aimed to educate students about idealized representations of British, 

American, and other inner-circle cultures. Compared to the current study into culture 

and language, culture is fluid and negotiable (Baker, 2015; Syrbe & Rose, 2018). I 

believe that textbooks teaching English as a global language should move away from 

presenting fixed inner circle structures. 

 However, the norm of English, the textbooks emphasize British English in 

both writing and speaking. All three textbooks presented the British English to the 

outer circle. The textbooks should write the contents of exposing students to the 

concepts that Englishes differ across linguistic varieties and raise awareness to the 

validity of the outer circle (Syrbe & Rose, 2018; Takahashi, 2016). The increase of 

Global Englishes acknowledgement is necessary in today’s English classroom, 

principally that the students are likely to engage with speakers from diverse linguistic 

backgrounds.  

 The significance of the English textbook material is that they play important 

roles as maps for teachers and students to lay out the lessons (e.g., Richards, 2014). 

The textbooks facilitate the teaching and learning process for the lessons. The 

textbooks are easy to use and popular with teachers and students. However, teachers 

should follow the national curriculum to achieve the English education goals. 

Textbooks were only a guideline to reach the goals. Teachers should raise awareness 

about using the English textbooks for teaching. Because most of English textbooks 

are printed in the NES, the press has bought the copyright to sell in other countries. 

The students should know the difference and raise awareness of the diversity of 

Englishes.  

  The analysis of investigating teachers’ perceptions of the Global 

Englishes features is manifested in the English textbooks, they lacked knowledge 

about the Global Englishes. They have never heard the term Global Englishes before, 

moreover, they still misunderstand about the NES and NNES (e.g., Rose & Galloway, 

2019). They still request that the students speak native-like with confidence while 
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speaking. However, they raised awareness about the diversity of Englishes that the 

students could not sound like the NES (e.g., Galloway & Rose, 2013; Matsuda, 2017). 

It would be better to speak with their accents and the correct pronunciation. The 

teachers accepted mistakes for using English wrong in the grammatical sentences 

 Additionally, teachers still concentrated to the NES. As mentioned in the 

findings, it found that teachers selected the NES to be the role model for students. 

Even though they are foreigners with blonde hair, white skin, or blue eyes, they will 

be the NES. They still have the stereotype of the NES to be like that. It showed that 

teachers lacked knowledge of the Global Englishes. Students can communicate with 

accents, they agreed. Nonetheless, students should practice pronouncing like the NES 

in order to improve communication amongst interlocutors. It meant that teachers 

required students to speak in a native-like manner because they believed that the 

interlocutors would comprehend the accents better. Furthermore, teachers should 

create knowledge of Englishes that benefit students in both the classroom and in real 

life. According to the findings of three textbooks, the target cultures supplied a 

diverse range of cultures and nations. It provided a chance for teachers to raise 

awareness of and promote English among students.  

  

Implications 

 Although this study focused on the English textbooks used in the lower 

secondary schools in Chonburi province, the findings offer some implications for 

ELT. This study is advantageous for the teachers who want to teach English to 

students to use English in real-life scenarios. McKay (2012) argued that teachers are 

responsible for preparing students to use English in a global context. However, the 

English textbooks as the materials heavily contained the NES. The teachers should 

raise awareness by using the textbooks in the classroom. The students mostly used 

English to contact the NNES more than the NES in real life. The teachers need to 

understand that speakers use English differently from prescribed standards (McKay, 

2012). The textbooks did not make learning a priority; they were the guideline for 

studying the lessons, but not all of the context is provided in the textbooks. The 

teachers should suggest that students search for more information. Moreover, the 

norms of English did not belong only to the NES, but they are also other models of 
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English to be used. The confidence in speaking with accents played an important role 

to learn the English of students. The teachers should raise awareness while students 

are speaking. If they are interrupted, they might lack the confidence to speak.  

 The findings revealed that two participants who were teachers lacked 

knowledge about Global Englishes jargon. They misunderstood the difference 

between NES and NNES. They agreed that students could communicate with the 

accents. Nevertheless, the students should practice pronouncing like the NES for a 

better understanding between the interlocutors. The teachers required students to 

sound native-like because they thought that the interlocutors would better understand 

the accents. In addition, the teachers should raise awareness of Englishes that promote 

the students both in the class and in real life. The three textbooks found that the target 

cultures provided many cultures and countries. It was an opportunity for teachers to 

be aware and promote the Englishes to the students. To gain knowledge and inform 

teachers to raise awareness about Global Englishes, a conference should be held for 

teachers to attend and learn from workshops (e.g., Prabjandee, 2020; Prabjandee & 

Fang, 2022) to take the opportunity to raise awareness of Global Englishes in class.  

 

Limitations 

 Because of the COVID-19 pandemic, I did not observe the participants that 

used textbooks in their classroom. I had to change and investigate teachers’ 

perceptions of the Global Englishes features manifested in the English textbooks. 

There were only a few participants because of COVID. The data from the interview 

were self-reported information, so the teacher's behaviors could not be detected. It did 

not reflect the teachers' behavior while teaching English in the classroom. Lastly, all 

three textbooks in this study did not provide the Global Englishes except for the target 

culture. The Global Englishes might provide other English textbooks that those 

teachers did not use to teach.  

 

Recommendation for Future Research 

 This study analyzed English textbooks in lower secondary schools and 

interviewed the teachers who used these textbooks. This study suggests that future 

researchers should analyze primary English textbooks and observe the teachers to 
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obtain the reflected behavior between teachers and learners or analyze audio materials 

concurrently with textbooks. Future researchers may use the mixed method to collect 

more data relating to the Global Englishes features in English textbooks and teachers’ 

practice. The studies should observe teachers rather than interviewing them.  

 

Conclusion 

 This study analyzed the English textbooks used in lower secondary schools 

in Chonburi province. It shows that the English textbooks do not depict the Global 

Englishes in the contents for students. The teachers should raise awareness of the 

diversity of Global Englishes that are spread out around the world. This study will 

benefit the teachers who explore the English textbooks. The textbooks should present 

Global Englishes' diversity not only in the NES countries but also in the NNES.  

 Moreover, the textbooks should provide the English for actual life use in 

future situations with global contexts because most textbooks provide the contents for 

examination. The textbooks should be the guiding map for students to communicate 

with the interlocutors in real life more than learning grammar. 
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APPENDIX A 
 

 This appendix depicted the findings from the Spark 1, 2 and 3 textbooks. 

The data were shown in four aspects: target interlocutors, ownership of English, target 

cultures, and norms of English from these three textbooks as following. 

 

Target Interlocutors 

 

Example 1: Greeting and introduction 

 

 

As shown in this picture, task 2 

(p. 4), it was revealed that the 

task heavily relied on the native 

English speakers. Those names 

depicted as NES.  

Spark 1 

 

 

As shown in this picture, task 4 

and 7 (p. 5), it was found that the 

task heavily relied on the native 

English speakers. Task 4, they 

were the address and telephone 

number of the native English 

speakers countries. Task 7, the 

names depicted as native speakers 

of English. 
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As shown in this picture, task 12 

(p. 7), it was revealed that the 

dialogues of greetings were relied 

on the native English speakers. 

Spark 1 

 

As shown in this picture, task 1 

(p. 15), it was revealed that the 

dialogues of greetings were relied 

on the native English speakers. 

Spark 1 

 

As shown in this picture, task 17 

(p. 8), it was revealed that the 

dialogues of greetings were relied 

on the native English speakers. 
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As shown in this picture, task 1 

(p. 4), it was revealed that the 

dialogues of greetings were relied 

on the native English speakers. 

Spark 3 

 

Example 2: Giving personal information 

 

 

As shown in this picture, 

task 6 (p. 11), it was found 

the various names, 

nationalities, and cities of 

people from both the native 

English speakers and non-

native English speakers. 

The students could make a 

dialogue to ask and answer 

from this information. The 

task reflected the 

communication in the 

Global contexts. 
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As shown in this picture, 

task 4 (p. 14), it was found 

the speaking or writing for 

giving yourself 

information. The task 

reflected the 

communication in the 

Global contexts. 

 

Spark 1 

 

As shown in this picture, 

task 1 (p. 15), it was 

revealed that the dialogues 

of asking for personal 

information were relied on 

the native English speakers. 

Spark 1 

 

 

 

As shown in this picture, 

task 18 (p. 8), it was found 

the questions to practice 

answering and speaking 

personal information. The 

task reflected the 

communication in the 

Global contexts.  
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Example 3: Daily routines 

 

 

As shown in this picture, 

task 2 (p. 9), it was found 

the daily routines that the 

dialogues reflected to the 

native English speaking 

context.  

Spark 2 

 

As shown in this picture, 

task 5 (p. 5), it was found 

the daily routines that the 

dialogues reflected to the 

native English speaking 

context. 
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Example 4: Making suggestions 

 

 

As shown in this picture, 

task 1 (p. 15), it was found 

the dialogues reflected to the 

native English speaking 

context. 

 

Spark 2 

 

As shown in this picture, 

task 2 (p. 63), it was found 

the dialogues reflected to the 

native English speaking 

context. 

Spark 3 

 

Example 5: Talking holidays 

 

 

As shown in this picture, 

task 6 (p. 71), the analysis 

showed that the dialogue 

was specific for students to 

talk about London. It was 

found the examples of 

sentences to talk with 

partners. It was obviously 

relied on the native English 

speaking context. 
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As shown in this picture, 

task 2 (p. 99), it was found 

the conversation about 

holiday is Spain. They were 

talking about the places in 

Spain. The task showcased 

the communication in the 

Global context.  

Spark 3 

 

Example 6: Expressing opinions 

 

 

As shown in this picture, 

task 2 (p. 87), it was found 

the dialogues reflected to 

the native English speaking 

context. 

 

Spark 2 

 

As shown in this picture, 

task 3 (p. 81), it was found 

the dialogues and TV 

programs that reflected to 

the native English speaking 

context. 
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Example 7: Past events 

 

 

 

As shown in this picture, 

task 2 (p. 99), it was found 

the dialogues reflected to the 

native English speaking 

context.  

Spark 1 

 

As shown in this picture, 

task 2 (p. 39), it was found 

the dialogues reflected to the 

native English speaking 

context.  

Spark 2 

 

Example 8: Spark 1’s future scenarios of using English 

 

 

As shown in this picture, 

task 2 (p. 27), it was found 

the dialogues reflected to 

the native English speaking 

context. It obviously 

showed from a T-shirt, a 

mug, a bag, and a clock that 

was symbolic of the U.S., 

also the currency. 
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As shown in this picture, 

task 3 (p. 39), it was found 

the dialogues reflected to 

the native English speaking 

context. 

 

Spark 1 

 

As shown in this picture, 

task 3 (p. 45), it was found 

the dialogues reflected to 

the native English speaking 

context. 

Spark 1 

 

As shown in this picture, 

task 1 and 2 (p. 51), it was 

revealed the phrases to ask 

and answer the time. It 

indicated to the British 

telling the times which was 

the native English speaking 

context.  
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As shown in this picture, 

task 1 (p. 63), it was found 

the dialogues reflected to 

the native English speaking 

context. 

Spark 1 

 

As shown in this picture, 

task 7 (p. 71), it was 

revealed the temperature 

from many cities both 

native English speaking and 

non-native English speaking 

countries. It showed two 

degrees of temperature that 

used in the world. The task 

reflected the communication 

in the Global contexts. 

 

Spark 1 

 

As shown in this picture, 

task 3 (p. 75), it was found 

the dialogues reflected to 

the native English speaking 

context. 

 

Spark 1 

 

As shown in this picture, 

task 6 (p. 83), it was found 

the pattern of sentences to 

say in the dialogue for 

ordering food. The task 

reflected the communication 

in the Global contexts. 
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As shown in this picture, 

task 2 (p. 87), it was found 

the pattern of sentences to 

say in the dialogue for 

ordering food which 

reflected to the native 

English speaking context. 

Spark 1 

 

Example 9: Spark ’s future scenarios of using English 

 

 

As shown in this picture, 

task 2 (p. 27), it was found 

the dialogues reflected to 

the native English speaking 

context. 

Spark 2 

 

As shown in this picture, 

task 3 (p. 51), it was found 

the dialogues reflected to 

the native English speaking 

context. 

 

Spark 2 

 

As shown in this picture, 

task 2 (p. 63), it was found 

the dialogues about buying 

a train ticket in Brighton 

that reflected to the native 

English speaking context. 
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As shown in this picture, 

task 2 (p. 75), it was found 

the dialogues reflected to 

the native English speaking 

context. 

Spark 2 

 

As shown in this picture, 

task 3 (p. 99), it was found 

the dialogues and places 

reflected to the native 

English speaking context. 

Spark 2 

 

Example 10: Spark 3’s future scenarios of using English 

 

 

As shown in this picture, 

task 2 (p. 15), it was found 

the dialogues reflected to 

the native English speaking 

context. 

Spark 3 

 

As shown in this picture, 

task 2 (p. 27), it was found 

the dialogues reflected to 

the native English speaking 

context. 

Spark 3 

 

As shown in this picture, 

task 2 (p. 39), it was found 

the dialogues reflected to 

the native English speaking 

context.  
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As shown in this picture, 

task 2 (p. 51), it was found 

the dialogues reflected to 

the native English speaking 

context.  

 

Spark 3 

 

As shown in this picture, 

task 2 (p. 75), it was found 

the dialogues reflected to 

the native English speaking 

context.  

 

Spark 3 

 

As shown in this picture, 

task 2 (p. 87), it was found 

the dialogues reflected to 

the native English speaking 

context.  

Spark 3 

 

 Writing Construction 

 

Example 1: Email writing tasks 

 

As shown in this picture, 

task 4 (p. 17), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 
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the school.  

 

 

As shown in this picture, 

task 4 (p. 29), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 

 

Spark 1 

 

As shown in this picture, 

task 5 (p. 41), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 

 

Spark 1 

 

As shown in this picture, 

task 4 (p. 89), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 
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context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 

 

 

As shown in this picture, 

task 4 (p. 101), the 

students needed to write 

an email to English-

speaking pen friend. But in 

Thai context, it was 

difficult for Thai students 

to write an email to 

someone. They could 

practice writing and send 

to their teachers in the 

school. 

 

Spark 1 

 

As shown in this picture, 

task 3 (p. 26), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 
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As shown in this picture, 

task 4 (p. 53), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 

 

Spark 2 

 

As shown in this picture, 

task 3 (p. 65), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 

 

Spark 2 

 

As shown in this picture, 

task 4 (p. 77), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 
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email to someone. They 

could practice writing and 

send to their teachers in 

the school. 

 

 

As shown in this picture, 

task 3 (p. 101), the 

students needed to write 

an email to English-

speaking pen friend. But in 

Thai context, it was 

difficult for Thai students 

to write an email to 

someone. They could 

practice writing and send 

to their teachers in the 

school. 

 

Spark 2 

 

As shown in this picture, 

task 4 (p. 41), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 
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As shown in this picture, 

task 4 (p. 53), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 

 

Spark 3 

 

As shown in this picture, 

task 4 (p. 89), the students 

needed to write an email to 

English-speaking pen 

friend. But in Thai 

context, it was difficult for 

Thai students to write an 

email to someone. They 

could practice writing and 

send to their teachers in 

the school. 
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Example 2: Blog writing tasks 

 

 

As shown in this picture, 

task 5 (p. 53), the students 

would write a blog about 

their favorite singer and 

song. From the example in 

task 1, it had shown the 

native English singer. But 

the students could select 

their favorite from around 

the world and wrote in a 

blog. It depended on the 

students. The task 

indicated the writing 

construction in Global 

context. 

 

Spark 1 

 

As shown in this picture, 

task 5 (p. 17), the students 

would write a blog about 

the weekend. From the 

example in task 1, it had 

shown the native English 

speakers. But the students 

could write their weekend 

activities in a blog. It 

depended on the students. 

The task indicated the 

writing construction in 

Global context. 
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Example 3: Article writing tasks 

 

As shown in this picture, 

task 5 (p. 65), the students 

would write an article 

about their favorite pets. 

From the example in task 

1, it had shown the pet 

from the non-native 

English speakers. The 

students could select their 

favorite pet around them 

and wrote in an article. 

The task showcased in the 

Global context. 

 

Spark 1 

 

As shown in this picture, 

task 5 (p. 17), the students 

would write an article 

about the best friend. 

From the example in task 

1, it had shown the story 

from the native English 

speakers. But the students 

could write about the best 

friend of their own. It 

depended on the students. 

The task indicated the 

writing construction in 

Global context. 
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As shown in this picture, 

task 4 (p. 101), the 

students would write an 

article about the place 

where they lived. From 

the example in task 1, it 

had shown the story from 

the native English 

speakers. But the students 

could write about the 

place of their own. It 

depended on the students. 

The task indicated the 

writing construction in 

Global context. 

Spark 3 

 

Example 4: Short paragraph writing tasks 

 

 

As shown in this picture, 

task 8 (p. 71), the students 

would write a short 

paragraph about their 

favorite season. They 

could present about their 

opinions in the writing 

task. The task showcased 

writing construction in the 

Global context. 
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As shown in this picture, 

task 8 (p. 95), the students 

would write a short 

paragraph to compare 

their own town or city 

with Verona, Italy. It was 

shown Verona in previous 

page. They could present 

about their opinions in the 

writing task. The task 

showcased writing 

construction in the Global 

context. 

Spark 2 

 

Example 5: Complete short answer tasks 

 

 

As shown in this picture, 

task 7 (p. 83), there was a 

paragraph to complete 

about favorite food of the 

students. There were the 

sentences to complete 

with vocabulary. 

However, the examples of 

food were from the native 

English speakers.  

 

Spark 1 

 

As shown in this picture, 

task 11 (p. 23), there was 

a paragraph to complete 

about Britain’s first 
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warrior queen, Boudicca 

in task 10. Even she was 

from France, she was the 

warrior queen of Britain. 

The story was still relied 

on the native English 

speakers. 

 

 

As shown in this picture, 

task 8 (p. 71), the students 

would complete a 

paragraph about the 

tourist destination in their 

hometown. They could 

present about their 

opinions in the writing 

task. The task showcased 

in the Global context. 

Spark 2 

 

 

As shown in this picture, 

task 7 (p. 35), there was 

the task to complete email 

about the Monkey festival 

to pen friend. There were 

the blanks to complete 

with short answer. 
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As shown in this picture, 

task 9 (p. 23), there was 

the task to complete email 

about the accident to pen 

friend. There were the 

blanks to complete with 

short answer. 

 

Spark 3 

 

As shown in this picture, 

task 7 (p. 47), there was 

the task to complete email 

about what happened on 

the bus to pen friend. 

There were the blanks to 

complete with short 

answers and sentences. 

 

Spark 3 

 

As shown in this picture, 

task 8 (p. 83), there was 

the task to complete email 

about favorite film to pen 

friend. There were the 

blanks to complete with 

short answers and 

sentences. 

Spark 3 

Example 7: Story writing tasks 

 

As shown in this picture, 

task 4 (p. 41), the students 

needed to write the story of 

Jim from the task 3. It was 

relied on the native 

English speakers. 
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As shown in this picture, 

task 4 (p. 29), the students 

needed to write the story 

from given verbs in the 

box. The verbs were about 

the ski activity. It was not 

relied to Thai context 

because not all of the 

students had skiing 

experience to write the 

story. It was relied on the 

native English speakers. 

Spark 3 

 

 

 

Example 8: Complete the tasks 

 

As shown in this picture, task 7 

(p. 11), the students would 

complete sentences about 

themselves. They could present 

about their themselves in the 

writing task. The task indicated 

the writing construction in 

Global context. 

 

Spark 1 

 

As shown in this picture, task 4 

(p. 77), the students would 

write a postcard by imagine 

they were in winter holiday. 

They could send a postcard to 

English pen friend.  

Spark 1 
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Example 9: survey and report writing tasks 

 

As shown in this picture, 

task 3 (p. 29), the students 

would write a short 

biography of Queen 

Victoria. The task was 

relied on the native English 

speakers. 

 

Spark 2 

 

As shown in this picture, 

task 3 (p. 89), the students 

would write a survey report 

about favorite types of 

films. There was various of 

writing that depended on 

the students. It was not 

specific to the native 

English speakers. The task 

showcased writing 

construction in the Global 

context. 

Spark 2 

 

Example 10 

 

As shown in this picture, task 8 

(p. 11), the students would write a 

portfolio about jobs description. It 

was found various of writing that 

depended on the students. The 

analysis showed that the task 

indicated to the non-native 

English speakers context. 
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As shown in this picture, task 4 

(p. 65), the students would write 

an essay to the English teacher 

about the problem rubbish in 

town. It was found various of 

writing that depended on the 

students. The analysis showed 

that the task indicated to the non-

native English speakers context. 

 

Spark 3 

 

As shown in this picture, task 4 

(p. 77), the students would write 

an essay to the English teacher 

about the mobile phone of 

teenagers. It was found various of 

writing that depended on the 

students. The analysis showed 

that the task indicated to the non-

native English speakers context. 

 

Spark 3 

 

As shown in this picture, task 8 

(p. 95), the students would 

complete the text about the place 

where you lived in. It was found 

various of writing that depended 

on the students. The analysis 

showed that the task indicated to 

the non-native English speakers 

context. 

Spark 3 
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Ownership of English 

The Spark 1 

 

As shown in this picture, task 1 (p. 

15), it was found that the conversation 

about three people who greet each 

other. The English users and 

characters were relied on the native 

English speakers. Throughout the 

conversation, they were emphasized 

on the native English speakers used.  

 

Spark 1 

 

As shown in this picture, task 2 (p. 

27), it was found that the conversation 

about the souvenir shop. The English 

users and characters were relied on the 

native English speakers. Throughout 

the conversation, they were 

emphasized on the native English 

speakers used.  

 

Spark 1 

 

As shown in this picture, task 3 (p. 

39), it was found that the conversation 

of three people who talk about room 

and things in the house. The English 

users and characters were relied on the 

native English speakers. Throughout 

the conversation, they were 

emphasized on the native English 

speakers used.  
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As shown in this picture, task 2 (p. 

51), it was revealed the dialogue about 

the time. The English users and 

characters were relied on the native 

English speakers. Throughout the 

conversation, they were emphasized 

on the native English speakers used.  

 

Spark 1 

 

As shown in this picture, task 1 (p. 

63), it was revealed the dialogue about 

the fear of spider. The English users 

and characters were relied on the 

native English speakers. Throughout 

the conversation, they were 

emphasized on the native English 

speakers used.  

 

Spark 1 

 

As shown in this picture, task 3 (p. 

75), it was revealed the dialogue about 

the clothes and accessories. The 

English users and characters were 

relied on the native English speakers. 

Throughout the conversation, they 

were emphasized on the native 

English speakers used.  

 

Spark 1 

 

As shown in this picture, task 2 (p. 

87), it was revealed the dialogue about 

ordering food and drinks. The English 

users and characters were relied on the 

native English speakers. Throughout 
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the conversation, they were 

emphasized on the native English 

speakers used.  

 

 

As shown in this picture, task 2 (p. 

99), it was revealed the dialogue about 

the classmate’s party. The English 

users and characters were relied on the 

native English speakers. Throughout 

the conversation, they were 

emphasized on the native English 

speakers used.  

Spark 1 

 

The Spark 2 

 

As shown in this picture, task 1 

(p. 15), it was revealed the 

dialogue about the amusement 

park. The English users and 

characters were relied on the 

native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  

 

Spark 2 

 

As shown in this picture, task 2 

(p. 27), it was revealed the 

dialogue about the film. The 

English users and characters 

were relied on native English 

speakers. Throughout the 

conversation, they were 
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emphasized on the native 

English speakers used.  

 

 

As shown in this picture, task 2 

(p. 39), it was revealed the 

dialogue about the situation of 

losing camera. The English 

users and characters were relied 

on the inner circle countries. 

Throughout the conversation, 

they were emphasized on the 

NES used.  

 

Spark 2 

 

As shown in this picture, task 3 

(p. 51), it was revealed the 

dialogue about the situation of 

losing purse. The English users 

and characters were relied on 

the native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  

 

Spark 2 

 

As shown in this picture, task 2 

(p. 63), it was revealed the 

dialogue about the situation of 

buying train ticket. The English 

users and characters were relied 

on the native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  
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As shown in this picture, task 2 

(p. 75), it was revealed the 

dialogue about the situation in 

the aquarium. The English users 

and characters were relied on 

the native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  

 

Spark 2 

 

As shown in this picture, task 2 

(p. 87), it was revealed the 

dialogue about skydiving. The 

English users and characters 

were relied on the native 

English speakers. Throughout 

the conversation, they were 

emphasized on the native 

English speakers used.  

 

Spark 2 

 

As shown in this picture, task 3 

(p. 99), it was revealed the 

dialogue about the directions. 

The English users and 

characters were relied on the 

native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  

Spark 2 
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The Spark 3 

 

As shown in this picture, task 2 

(p. 15), it was revealed the 

dialogue about the clothes. The 

English users and characters 

were relied on the native 

English speakers. Throughout 

the conversation, they were 

emphasized on the native 

English speakers used.  

 

Spark 3 

 

As shown in this picture, task 2 

(p. 27), it was revealed the 

dialogue about the pains. The 

English users and characters 

were relied on the native 

English speakers. Throughout 

the conversation, they were 

emphasized on the native 

English speakers used.  

 

Spark 3 

 

As shown in this picture, task 2 

(p. 39), it was revealed the 

dialogue at the airport. The 

English users and characters 

were relied on the native 

English speakers. Throughout 

the conversation, they were 

emphasized on the native 

English speakers used.  
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As shown in this picture, task 2 

(p. 51), it was revealed the 

dialogue about giving statement 

to a police officer. The English 

users and characters were relied 

on the native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  

 

Spark 3 

 

As shown in this picture, task 2 

(p. 63), it was revealed the 

dialogue about deciding to join 

the activity. The English users 

and characters were relied on 

the native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  

 

Spark 3 

 

As shown in this picture, task 2 

(p. 75), it was revealed the 

dialogue about copying the file. 

The English users and 

characters were relied on the 

native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  
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As shown in this picture, task 2 

(p. 87), it was revealed the 

dialogue about the TV show. 

The English users and 

characters were relied on the 

native English speakers. 

Throughout the conversation, 

they were emphasized on the 

native English speakers used.  

 

Spark 3 

 

As shown in this picture, task 2 

(p. 99), it was revealed the 

dialogue about the holiday. The 

English users and characters 

were relied on the native 

English speakers. Throughout 

the conversation, they were 

emphasized on the native 

English speakers used.  

Spark 3 
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Target Cultures 

 

The majority of the inner circle countries reading stories (n = 9) were 

from the U.S. followed by England (n = 5) and Australia (n = 5).  

Inner Circle 

Countries 

Appear on page number 

Spark 1 Spark 2 Spark 3 

USA (9) 22, 82 16, 22, 34, 64, 94 22, 82 

England (5) 40 70 58, 62, 101 

Australia (5) 64, 70 82, 88 64 

Canada (1)  64  

New Zealand (1)  74  

Scotland (1)  41  

Ireland (1) 88   

Total 6 11 6 

 

The majority of reading stories were USA in three textbooks, it was 

found 9 reading stories. Most of them (n = 5) were in the Spark 2 textbook that 

was short stories depicted the American culture. 

 

 

As shown in this picture (p. 16), it 

was found the one of popular sports 

which were ‘baseball’. 

Spark 2 

 

As shown in this picture, task 1 (p. 

22), it was found the story about 

Indian woman, Pocahontas. She did 

the history of the country. 
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As shown in this picture (p. 34), it 

was found a story about parades and 

carnival masks in New Orleans. 

Spark 2 

 

As shown in this picture (p. 64), it 

was found a story about Niagara Falls 

which lied between the US and 

Canada. 

Spark 2 

 

As shown in this picture (p. 94), it 

was found a story about the town 

Verona in Wisconsin, USA. It was a 

small town. 

Spark 2 

 

As shown in this picture, task 1 (p. 

22), it was found a story about Stark 

Industries which were American, the 

inner circle country. 

Spark 1 

 

As shown in this picture, task 1B (p. 

82), it was found a portion of 

American food. 

Spark 1 
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As shown in this picture, task 1 (p. 

22), it was found the story about the 

human lighting rod. He was stricken 

by the lightning for seventh times 

since 1942 to 1977. 

Spark 3 

 

As shown in this picture, task 1 (p. 

82), it was found the story about the 

robot movies that were built from the 

US. 

Spark 3 

 

 

Next, It was found five reading stories about England in three 

textbooks. Most of them (n = 3) were in the Spark 3 textbook that was short 

stories depicted the British culture. 

 

As shown in this picture (p. 58), 

it was found the story about 

Stonehenge in Wiltshire, 

England.  

Spark 3 

 

As shown in this picture (p. 62), 

it was found the story about 

strange phenomenon which was 

the raining frogs from the sky. 

Spark 3 
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As shown in this picture (p. 

101), it was found the article 

about living in the countryside 

in London. 

Spark 3 

 

As shown in this picture (p. 40), 

it was found the story about 

Buckingham Place which was 

in London. 

 

Spark 1 

 

As shown in this picture (p. 70), 

it was found the story about the 

destination in London. There 

were the attractions to visit. 

Spark 2 

 

Next, the analysis showed five reading stories about Australia in three 

textbooks. Most of them were in the Spark 1 (n = 2) and Spark 2 (n = 2) textbook that 

was short stories depicted the Australian culture. 

 

As shown in this picture (p. 64), 

it was found the story about the 

kangaroos that were the 

national animal of Australia. 
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As shown in this picture (p. 70), 

it was found the letter about 

how people lived and did 

activities in Australia. 

Spark 1 

 

As shown in this picture (p. 82), 

it was found the story about the 

great barrier reef that was the 

biggest coral reef on earth. 

 

Spark 2 

 

As shown in this picture (p. 88), 

it was found the story about the 

red crabs crossing the road. 

 

Spark 2 

 

As shown in this picture (p. 64), 

it was found the story about the 

small species kangaroos called 

bridled nail-tailed wallaby. 

Spark 3 

 

Finally, it was found one short reading story about Canada, New 

Zealand, and Scotland in the Spark 2 textbook, and one short reading story 

about Ireland in the Spark 1 textbook. 
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As shown in this picture (p. 64), 

it was found the story about the 

Niagara Falls, famous waterfall 

in the border of the US and 

Canada. 

 

Spark 2 

 

As shown in this picture (p. 74), 

it was found the letter talking 

about the Waitomo Caves in 

New Zealand. 

Spark 2 

 

As shown in this picture (p. 41), 

it was found the story about the 

monster, Nessie of Loch Ness in 

Scotland. 

Spark 2 

 

As shown in this picture (p. 88), 

it was found the story about St. 

Patrick’s Day that was the Irish 

celebration. 

Spark 1 

 In all three textbooks, the students gained knowledge about the USA, the UK, 

Australia, Canada, and New Zealand which was the inner circle countries (native 

English speakers). The books provided cultural information throughout the units. The 

students received information about culture, life story, place and sport through a 

paragraph and short message.  

 

The majority of the outer circle countries reading stories (n =4) were from 

Philippines, followed by Malaysia, Singapore, India and Kenya. 
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Outer Circle 

Countries 

Appear on page number 

Spark 1 Spark 2 Spark 3 

Philippines (4) 30 66 42, 54 

Malaysia (3) 18, 42  42 

Singapore (3) 18 78 18 

India (1)  16  

Kenya (1)  88  

Total 4 4 4 

 

Most of the reading stories of the outer circle countries were from 

Philippines which was four reading stories. The majority of them were two 

reading stories in the Spark 3 textbook. 

 

As shown in this picture (p. 42), 

it was found the story about the 

Monument of Rizal in Manila. 

Spark 3 

 

As shown in this picture (p. 54), 

it was found the story about a 

girl who faced the violence 

against children problem. 

Spark 3 
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As shown in this picture (p. 30), 

it was found the story about the 

handicrafts, local products and 

exporting to other countries. 

Spark 1 

 

As shown in this picture (p. 66), 

it was found the story about the 

diving at the national park. 

Spark 2 

 

Next, it was found three reading stories of the outer circle countries from 

Malaysia. The majority of them were two reading stories in the Spark 1 textbook. 

 

As shown in this picture (p. 

18), it was found the story 

about the education in 

Malaysia. 

Spark 1 

 

As shown in this picture (p. 

42), it was found the story 

about the traditional house in 

Malaysia. 

Spark 1 
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As shown in this picture (p. 

42), it was found the story 

about the national monument 

in Kuala Lumpur which was 

built for soldier who fought 

for freedom during the Second 

World War.  

Spark 3 

 

Next, it was found three reading stories of the outer circle countries 

from Singapore in all three textbooks. 

 

As shown in this picture (p. 18), 

it was found the story about the 

education in Singapore. 

Spark 1 

 

As shown in this picture (p. 78), 

it was found the story about the 

Gardens by the bay. 

Spark 2 

 

As shown in this picture (p. 18), 

it was found the story about the 

cultural diversity including 

Chinese, Malay, Indian ad 

others. 

Spark 3 

 

Finally, it was found one short reading story about India and Kenya in 

the Spark 2 textbook. 
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As shown in this picture (p. 16), 

it was found the story about the 

most popular sport, cricket, in 

India. 

 

Spark 2 

 

As shown in this picture (p. 88), 

it was found the story about the 

pink flamingos in Kenya. 

Spark 2 

 

In all three textbooks, the students gained knowledge about the Philippines, 

Malaysia, Singapore, India, and Kenya which was the outer circle countries (non-

native English speakers). The books provided cultural information throughout the 

units. The students received information about culture, life story, place and sport 

through a paragraph and article. 

 

 

 

The majority of the expanding circle countries reading stories in three 

textbooks were from Thailand with eleven stories, followed by China and Laos with 

five stories. It was found three stories in each of Cambodia, Russia, and Vietnam; two 

stories in each of Egypt, Greece, Indonesia, and Malaysia; and one story of five 

expanding circle countries, Austria, Belgium, France, Japan, and Malawi in the Spark 

1 textbook; one story of five expanding circle countries, Croatia, Italy, Mexico, Peru, 

and Spain in the Spark 2 textbook; including one story of two expanding circle 

countries, Madagascar, and Brunei in the Spark 3 textbook. 
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Expanding Circle 

Countries 

Appear on page number 

Spark 1 Spark 2 Spark 3 

Thailand (11) 62, 70, 90 30, 34, 42, 66, 78, 

102 

30, 54 

China (5) 34, 40, 64, 98  64 

Laos (5)  30, 90, 102 30, 90 

Cambodia (3) 82 42 58 

Russia (3) 88 64 94 

Vietnam (3) 30, 90  66 

Egypt (2) 94  100 

Greece (2) 94 58  

Indonesia (2) 66 90  

Myanmar (2)  66 78 

Austria (1) 70   

Belgium (1) 62   

France (1) 40   

Japan (1) 82   

Malawi (1) 34   

Croatia (1)  58  

Italy (1)  94  

Mexico (1)  28  

Peru (1)  82  

Spain (1)  82  

Madagascar (1)   64 

Brunei (1)   66 

Total 19 19 12 

 

Most of reading stories of the expanding circle countries were from 

Thailand. There were eleven reading stories in three textbooks. The majority 

were six stories in the Spark 2 textbook, followed by three stories in the Spark 

1 textbook, and two stories in the Spark 3 textbook. 
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As shown in this picture (p. 30), 

it was found the story about the 

Boon Bung Fai Festival which 

was the asking for rain from the 

rain god. It was the culture and 

belief of the northeastern people 

in Thailand. 

 

Spark 2 

 

As shown in this picture (p. 34), 

it was found the story about the 

Monkey Festival in Lopburi 

province. There were plenty of 

monkeys and people fed them the 

vegetables and fruits. 

 

Spark 2 

 

As shown in this picture (p. 42), 

it was found the story about the 

Loy Kratong Festival around 

November.  

Spark 2 

 

As shown in this picture (p. 66), 

it was found the story about the 

Khao Yai national park, the place 

for observing wildlife. 

Spark 2 
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As shown in this picture (p. 78), 

it was found the story about the 

theory of agriculture. 

Spark 2 

 

As shown in this picture (p. 102), 

it was found the story about the 

geography in northeastern and 

southern part of Thailand.  

Spark 2 

 

As shown in this picture (p. 62), 

it was found the story about the 

elephant festival which was 

famous in Surin province. 

Spark 1 

 

As shown in this picture (p. 70), 

it was found the letter talking 

about the floating market in 

Thailand. 

Spark 1 
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As shown in this picture (p. 90), 

it was found the story about Larb 

which was one of spicy Thai 

cuisines.  

Spark 1 

 

As shown in this picture (p. 30), 

it was found the story about the 

sustainable community of Bam 

Samkha, Lampang province. 

Spark 3 

 

As shown in this picture (p. 54), 

it was found the story about the 

rice farmer in Surin province. 

Spark 3 

 

Next, the reading stories of the expanding circle countries were from China. 

There were four stories in the Spark 1 textbook. And there was one story in the Spark 

3 textbook. 

 

As shown in this picture (p. 34), 

it was found the story about one 

of strange building in China. 

Spark 1 

 

As shown in this picture (p. 40), 

it was found the story about the 

Great Wall of China, a famous 

place in the world. 

Spark 1 

9
6

9
1

1
5

8
3

5



 

B
U
U
 
i
T
h
e
s
i
s
 
6
1
9
2
0
2
6
2
 
t
h
e
s
i
s
 
/
 
r
e
c
v
:
 
1
7
0
6
2
5
6
6
 
1
1
:
1
2
:
0
8
 
/
 
s
e
q
:
 
3
0

 149 

 

As shown in this picture (p. 64), 

it was found the story about the 

giant panda. It was the national 

animal of China. 

 

Spark 1 

 

As shown in this picture (p. 98), 

it was found the story about the 

warrior in ancient China, Hua 

Mulan. 

Spark 1 

 

As shown in this picture (p. 64), 

it was found the story about the 

freshwater dolphin in the 

Yangtze river. 

Spark 3 

 

Next, the reading stories of the expanding circle countries were from 

Laos. There were three stories in the Spark 2 textbook. And there were two 

stories in the Spark 3 textbook. 

 

As shown in this picture (p. 30), 

it was found the story about the 

Boon Bung Fai Festival which 

was the asking for rain from the 

rain god. It was the culture and 

belief of Lao people, including 

the northeastern people in 

Thailand. 

 

Spark 2 
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As shown in this picture (p. 90), 

it was found the paragraph about 

the place to visit in Laos. 

Spark 2 

 

As shown in this picture (p. 102), 

it was found the story about the 

geography of the Mekong river. 

Spark 2 

 

As shown in this picture (p. 30), 

it was found the story about the 

sustainable community in Laos. 

Spark 3 

 

As shown in this picture (p. 90), 

it was found the story about the 

folk tale of Laos. 

Spark 3 

 

It was found three reading stories about Cambodia from all three textbooks. 

 

As shown in this picture (p. 82), 

it was found the story about the 

strange snack, fried tarantulas 

that were one of spiders. 

 

Spark 1 
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As shown in this picture (p. 42), 

it was found the story about the 

water festival celebration around 

November. 

Spark 2 

 

As shown in this picture (p. 58), 

it was found the story about the 

national symbol of Cambodia, 

The Temples of Angkor Wat. 

Spark 3 

 

It was found three reading stories about Russia in each of these three 

textbooks. 

 

As shown in this picture (p. 88), 

it was found the story about the 

Maslenitsa Carnival in Moscow 

around February. 

Spark 1 

 

As shown in this picture (p. 64), 

it was found the story about the 

Lake Baikal in Siberia, the 

deepest, oldest, and largest 

freshwater lake in the world. 

Spark 2 
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As shown in this picture (p. 94), 

it was found the story about 

Arkaim, the mysterious ancient 

town. 

Spark 3 

 

It was found three reading stories about Vietnam, two stories in the Spark 1 

textbook, and one story in the Spark 3 textbook. 

 

As shown in this picture (p. 30), 

it was found the story about the 

handicrafts in local use. 

Spark 1 

 

As shown in this picture (p. 90), 

it was found the story about the 

Vietnamese spring rolls, a lot of 

herbs of dish. 

 

Spark 1 

 

As shown in this picture (p. 66), 

it was found the story about the 

clean energy producer. 

Spark 3 

 

It was found it was found two reading stories about Egypt, one story in the 

Spark 1 textbook, and one story in the Spark 3 textbook. 
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As shown in this picture (p. 94), 

it was found the story about the 

Phoenix, Egyptian mythical 

creature. 

Spark 1 

 

As shown in this picture (p. 100), 

there was the story about the life 

in ancient Egypt. 

Spark 3 

 

It was found two reading stories about Greece, one story in the Spark 1 

textbook, and one story in the Spark 2 textbook. 

 

As shown in this picture (p. 94), 

it was found the story about 

Greek mythical creatures, 

Centaurs and Chimeras. 

Spark 1 
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As shown in this picture (p. 58), 

it was found the story about the 

famous place to visit, Santorini. 

Spark 2 

 

It was found two reading stories about Indonesia, one story in the Spark 1 

textbook, and one story in the Spark 2 textbook. 

 

As shown in this picture (p. 66), 

it was found the story about the 

natural resources, one of them 

was Komodo dragons. 

 

Spark 1 

 

 

As shown in this picture (p. 90), 

it was found the letter talking 

about the traditional house in 

Indonesia. 

Spark 2 

 

It was found two reading stories about Myanmar, one story in the Spark 2 

textbook, and one story in the Spark 3 textbook. 

 

As shown in this picture (p. 66), 

it was found the story about the 

plenty of forests in the country. 

Spark 2 

 

As shown in this picture (p. 78), 

it was found the story about the 

electricity and internet access in 

country. 

Spark 3 
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Furthermore, it was found one reading story of the other expanding 

circle countries containing five reading stories of each of Austria, Belgium, 

France, Japan, and Malawi in the Spark 1 and Croatia, Italy, Mexico, Peru, 

and Spain in Spark 2 textbook, and two reading stories of each of Madagascar 

and Brunei in the Spark 3 textbook. 

 

As shown in this picture (p. 70), 

it was found the letter talking 

about the activities of snowing 

season in Austria. 

Spark 1 

 

As shown in this picture (p. 62), 

it was found the story about the 

historic town of Ypres, Cat 

Festival in Belgium 

Spark 1 

 

As shown in this picture (p. 40), 

it was found the story about the 

Eiffel Tower in Paris. 

 

Spark 1 

 

As shown in this picture (p. 82), 

it was found the story about the 

special food, puffer fish in Japan. 

Spark 1 
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As shown in this picture (p. 34), 

it was found the story about the 

football house of football fan in 

Malawi, Africa. 

Spark 1 

 

As shown in this picture (p. 58), 

it was found the letter talking 

about Plitvice Lakes National 

Park, the most popular tourist 

attraction in Croatia.  

Spark 2 

 

As shown in this picture (p. 94), 

it was found the story about on 

of ancient city of Verona, Italy. 

Spark 2 

 

As shown in this picture (p. 28), 

it was found the story about the 

Mayan ancient civilization in 

Southern Mexico. 

Spark 2 

 

As shown in this picture (p. 82), 

it was found the story about the 

Inca Trail, Machu Picchu in 

Peru. 

 

Spark 2 

 

As shown in this picture (p. 82), 

it was found the story about the 

bulls running on the street with 

people in Pamplona, Spain. 

Spark 2 
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As shown in this picture (p. 64), 

it was found the story about the 

native animal, aye-aye lemur in 

Madagascar. 

 

Spark 3 

 

As shown in this picture (p. 66), 

it was found the story about the 

energy resources of Brunei. 

Spark 3 

  

In all three textbooks, the students gained knowledge about the 

expanding circle countries (non-native English speakers) which appeared 22 

countries around the world. The books provided cultural information 

throughout the units. The students received information about culture, life 

story, place and sport through a paragraph, short message and article. 

 

The spelling of vocabulary in the Spark 1 textbook 

Spelling of vocabulary Appear on page number 

Favourite 

Colour 

Metre 

Practise 

Theatre 

Programme 

Symbolise 

9, 11 

28 

40 

51 

60 

60 

88 
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The vocabulary usage in the Spark 1 textbook 

Vocabulary usage Appear on page number 

Maths 

Wardrobe 

Trousers 

Jumper 

Trainers 

Autumn 

Crisps 

Biscuits 

9, 10 

35 

74 

74 

25, 74 

76 

83 

83 

 

The spelling of vocabulary in the Spark 2 textbook 

Spelling of vocabulary Appear on page number 

Organise 

Programme 

Civilisation 

Realise 

Centre 

Harbour 

11 

13 

28 

70 

71, 80 

77 

 

The vocabulary usage in the Spark 2 textbook 

Vocabulary usage Appear on page number 

Lorry 

Underground train 

Car park 

Cinema 

Chemist 

Flat 

59 

59 

99 

99 

99 

101 
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The spelling of vocabulary in the Spark 3 textbook 

Spelling of vocabulary Appear on page number 

Metre 

Colour 

Snorkelling 

Summarise 

Travelled 

13 

15 

33 

35 

44 

 

The vocabulary usage in the Spark 3 textbook 

Vocabulary usage Appear on page number 

Chips 

Biscuits 

Trainers 

Film 

Motorway 

Cinema 

Flat 

8 

8 

15 

86 

93 

93 

98 
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APPENDIX B 

 

Research Question 

ค ำถำมกำรวิจัย 

2. What are the teachers’ perceptions of the Global Englishes features manifested in 

the English textbooks? อะไรคือการับรู้ของครูต่อนานาภาษาองักฤษโลกท่ีพบไดใ้นหนงัสือ

แบบเรียนวิชาภาษาองักฤษ 

 

Interview questions 

ค ำถำมสัมภำษณ์ 

1) Have you ever heard the term ‘Global Englishes’? คุณเคยไดย้นิค าวา่ “นานา

ภาษาองักฤษโลก”มาก่อนหรือไม่ 

a. If you have, how do you know this term? ถา้เคย, คุณรู้จกัค าน้ีไดอ้ยา่งไร 

Can you tell me what it means? คุณสามารถบอกไดไ้หมวา่มนั

หมายถึงอะไร 

b. If you have not heard this term, what do you think it means? ถา้คุณไม่

เคยไดย้นิค าน้ี, คุณคิดวา่มนัหมายถึงอะไร 

2) Who do you think is the role model for your learners learning English? ใครท่ี

คุณคิดวา่เป็นผูท่ี้มีลกัษณะเป็นแบบอยา่งส าหรับนกัเรียนของคุณในการเรียนภาษาองักฤษ 

a. Why? ท าไม 

b. Can you give some examples? คุณสามารถยกตวัอยา่งไดไ้หม 

3) What will you do when the students communicate with broken grammar or 

when they speak English with Thai accent? คุณจะท าส่ิงใด เม่ือนกัเรียนพูดสนทนา

โดยใชป้ระโยคผิดหลกัไวยากรณ์ หรือเม่ือพวกเขาพูดภาษาองักฤษส าเนียงไทย 

a. What do you normally do with the above issues? ส่ิงใดท่ีคุณเป็นปกติกบั

ส่ิงท่ีเกิดขึ้นจากค าถามก่อนหนา้น้ี 
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4) Apart from British and American cultures, do you think other foreign cultures 

should promoted in your English class? นอกจากวฒันธรรมขององักฤษและอเมริกนั

แลว้ คุณคิดวา่วฒันธรรมจากประเทศอ่ืนๆ ควรจะไดรั้บการส่งเสริมเพื่อเรียนรู้ในหอ้งเรียน

ภาษาองักฤษ หรือไม่ 
a. What are other cultures that should be included in your English class? 

Why? วฒันธรรมของประเทศใดท่ีควรจะไดรั้บการส่งเสริมและเรียนรู้ใน

หอ้งเรียนภาษาองักฤษของคุณ ท าไมจึงเลือกประเทศน้ี 

b. Can you give some examples? คุณสามารถยกตวัอยา่งไดห้รือไม่ 

5) How do you use the English textbooks in the classroom? คุณใชห้นงัสือเรียนวิชา

ภาษาองักฤษในหอ้งเรียนอยา่งไร 

a. Do you stick with the English textbooks? คุณยดึติดกบัการใชห้นงัสือเรียน

วิชาภาษาองักฤษหรือไม่ 
b. Do you normally bring other learning materials into your English 

class? โดยปกติคุณน าส่ือการเรียนรู้อ่ืนๆ ไปใชใ้นหอ้งเรียนหรือไม่ 

6) Do you think that your English textbooks contain Global Englishes? คุณคิดวา่

หนงัสือเรียนวิชาภาษาองักฤษมีนานาภาษาองักฤษโลกในนั้นหรือไม่ 
a. Can you point to some of the features in the textbooks that you think it 

is part of Global Englishes? Why is it Global Englishes in your 

opinion? คุณสามารถบอกไดห้รือไม่วา่ส่วนใดของหนงัสือเรียนท่ีเป็นนานา

ภาษาองักฤษโลก ท าไมมนัจึงเป็นนานาภาษาองักฤษในความคิดของคุณล่ะ 

7) If you are aware of Global Englishes, will you introduce Global Englishes in 

your English classes? ถา้คุณตระหนกัต่อนานาภาษาองักฤษโลก คุณจะแนะน านานา

ภาษาองักฤษโลกในชั้นเรียนภาษาองักฤษของคุณหรือไม่  

a. Why? ท าไม 

b. How will you do that? คุณจะท าอยา่งไร 
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